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THE ASSISTANT SECRETARY OF DEFENSE

OFFICROF

i

o5

WASHINGTON, D C 20301

_ RESERVE-AFFAIRS

i AND LOGISTICS , -
" (Military Personnel and Force Management)

) - FOREWORD
: | _ . .

This series of manuals for Child Care Givers on DoD-Installations is
issued under the authority of DoD Instruction 606Q.1, 'Training Manuals- :
. for Child Care Givers-on I*oD Installations," January 19, 1981. 1Its p;ui'pose
is to provide child ‘care givers with training materials that include the )
- latest techniques and procedures for the safe care and guiding development

v

of children entrusted to their care.’ NP
. °, . : . 2
] This series of manuals, DoD 6060.1-M-1 through DoD 6060:1-M-17, was
developed undér the auspices of the Department of Health and Human Services
, Air Force, end ~

by the Department of Army, in cooperation with the Na
Marine Corps. . : ¢

.

The provisions of this serde’s of manuals apply to the Office of the ™ 7,
, Secretary of Defense, the Military Departments, and the Defense Agencies
(hereafter yeferred to as DoD Components) whose heads shall ensure that the
distributed or otherwise made availabM™ to all child ‘care givers

manuals a C
on DoD igfstallations and that ;hqse:ma;erials are used in regional and inter-

Service workshops; seminars, and training sessions.
’ - c- - ’ N
! " This series of’manuals is effective immediately.’

. Send geéommended changes to the manuals ‘through channels to:

Director, Personnel Adhiniéi%acion and Services
Office of the Deputy Assichhc Secretary of Defense
(Military Personnel and Force Management) (ASD(MRA&L))

Washington, D.C. 20301 <oo- o .

Dob CoﬁponenCS may obtain cop?és of this series of manuals through -their
,own pub}icacions channels. * Other fedeéral agencies and the public may obtain
copies from the Superintendent of Documents, U.S. Government Printing Office,’

- v
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en-vi-mn-ngnt the total of those things which
surround; (heuzmoundzngs, chud‘mg both peopZe and
things. )

This book is about creatmg envirmnmts for
scmol-agechlldren SthhzoughlZyears These
ch:.ldrenmllbemthecenterbeforeandafter

" school and evenings. They will use the center
during the weeks or months of school vacations.
Although school~age care can include children up to
-12 years of age, you will fing that most children
who use the.center are six, seven and eJ.ght years -
vof age’- first through tlurd graders

'Ih:.s book is divided into two parts with selected
resources at the end. PART ONE outlines some ways
to plan the physical space. PART TWO sugg some
way$ to use the people and things in t -
Space. The environments we describe are designed
to help children be independent and creative.
comes as children learn and practice .,
skills t‘ruough the activities, games and projects
they ctnose. Creativity grows out of finding more
-ﬂunonemytodosmethmgornoretbpnonenght
. answer td a question. -

'Iherelsalotofmfonnatlonmthlsbook Nearly
every page talks about a different and important
idea. -We suggest that you read and ddf‘the check-
list at the end of just ne section at. a-time. ,
Once you have read the whole book, keep lt handy SO
youcanr,rgfertbltf:untimtotme .
Wedomtpretendtoprovidealltheansm All
we can do is present a beginning or guide. It is
uptoeachcaxegh.vertouseandaddtothlsbasz.c
infoymation in individual and creative ways. Good
d\ildcareprogramhappmwhencareglversm
and understand school-age children and have fun
with them. So watch the children in your.care.
'Ihmkabmthowtheyreacttoﬂaeirsumurﬂmgs. X
Then you can evaluate, plan and manage envirorments. -
especially for school-age children. - -

»
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PLANNING YOUR
s "~ CENTER'S L
- PHYSICAL ENVIRONMENT

- S PART ONE,

'

Yg In PART ONE. you will d:.scover
. G . how envimmmts «affect feel:.ngs and behavior .

. good ways to _organize J.ndoor and outdoor play
areas to offer school-age children a.,varlety of

experiences . _s
. checklists for rating your cmter's.envi:_comeﬁt
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is affectin gyouatthisnmmt. Areyoureadmg .

this while sitting in a‘soft ¢hair? you lying

on a sandy # Can yodu hear théfsound of waves .
. and sea s? what do you smellz/Can you smell .~ \
. dust, disinfectant-or food cooki What colors,

shapes and cbjects$ can you see? Weoftengetso

u.sedtooursmom‘dmgsthatgwegwemtmqghtto
.wlmmx:hweareaffectedbyodrenvummts. Think

ofthempactnews:.gl'xtsandsomdshaveuponyou

As human beings, we quickly learn to give meaning to

the thirgs around us.

Different types of space,

clothing and behaviors givel us different messages
about where we are and how aretobehave. Studies
and experiments have shown t the same environment
can have different effects on different people.

-

:‘}{m

£

Think“about these surprising ways ‘that physwaZ
environments affect our behavior:

Pink has the power to change behavior. Experiments
in"prisons have shown the power that pink has to .
change how people act. Several prisons painted the
walls pink. The .inmates®became calmer and less
aggressive. It was possible to reduce the n

of guards per shift.' The effect of this color is

so strong that changes in the gland system can be

‘measured in Reople exposed to just the right shade

of plnk .

“

-

Crowdmg affects people differently. Studies of
people living in crowded conditions conpared certain
areas of Hong Kong to heavily populated areas of
New York and Boston. -The studies showed Hony Kong
to be four times as crowded. Yet the percent of
Crimes and cases of mental J.llnesswereLeSSJ.n
Bong Kong than J.n the'American C:Ltl&ﬂ. )

People find uniform brightness bomng. Monotony
and sameness make nmost people uncomfortable. They
like moderate change in all things, including "
brightness. Change may include the shifting
patterns of swilight. Lamps or lighting can be
used to make some areas brighter than others.

"y Think &bout how your environment affected you as a ohild. Try to
) \ recall ny gtrong feelings that you had about the people, places .
. and eve ts in, your life.




"By observing the places, where children choose to

’ INTERESTING THAN OTHERS ‘

play, we can learn what they find to be nost inter--
est Children often choose to Qlay in alleyways,
conles or sidewalks near their homes.” Children
under ten-will often choose these types of spaces
rather than play areas in parks that are nore
distant from their homes. dren prefer play
areas that include different feadtures. They like
shelter from the wind and heat. They look for
enclosed spaces that allow small groups a sense. of
privacy. These can be places for informal gatherings
or become special "clubs" with passwords and secret
gsigns. They like play that includes water. They -
like space for sports and games. They also enjoy
swings, slides and climbing equipment. They use
flat space for bikes and wagons. They want a,
certain amount of risk or challenge while they l\

play.

Play areas for children of%en fall znto one of
three kznds

Traditional The aréa is laid out with equipment
that is designed for children to use, including
teeter-totters, swings, slides and sandboxes.

Contemporary  This features sepafate pieces of

' equipment such ag.platforms and climbing struc-
‘tures. The overall plan of the area cdnnects the
pieces into a modem design. ‘

Adventure Children can use and build with lcose

- parts, such as crates, old tlres, lumber and brick.
School-age children, when given a choice, use
adventure play areas more often and stay longer in .
conparison to other kinds -of areas. While using
the adventure play axeas, school-age children work
together and talk about a wide range of subjects -
while planning and bulldlng with the avallable
materials.

-

What memories from your childhood are important to you? Do you
) remember the wonderful smells in your grandmother 8 kitchen?
;ﬁséh Did, the gtrange sights and gounds of ghopp? ing in a public market
Ly thrill-and excite you? Did you. like hiding in the dark corners

Cad of an alley? In what ways can the center provide spaceg similar
to those which you liked so much ag a child? -
~10-

- 15




]

THE MILITARY CENTER IS PART
OF-A LARGER ENVIFONMENT .

.

The military child care center is a part.of the
. oot installation: The
center environiment with the needs
and life-styles of children from military families
in mind. For example, children may have to learn to
live with frequent moves or separations from.a parent.
Of courses children growing up in civilian families 2
may face some of the same situations. It is just
that children in military families more often may
have experiences like the ones@lg::

V

Cultural differences in the home  With military
installations all over the world, it is not uncom-
mon for one parent to be from a culture different
from the other. This gives children the advantage
of learning firsthand about two_cultures.

Living in close quarters Military housing may
. require family menbers and different families to
live mxch closer together than they might in a
7. civilian setting. Neighbors learn to share and

help each other.

Exposure to differences Children in military
families may live in integrated installation
housing or attend integrated schools, churches and
hospitals. They have the benefit of 3 broader
exposure to cultural differences” do children
in many civilian settings. ™ :

Moving Frequent moves uproot families from the
support of their commnities, friends and close
relatives, especially grandparents. Frequent moves
may be hard for the school-age child who has developed
important friendships at school, in the neighbor-

Non-traditional family structures Duty may call a
father or mother away for a week, a month, a year.
Although this may be difficult, it can help develop
-independence and self-reliance.

Travel/language With ‘installations all over the
world, children find themselves in new lands hear-
. ing and learning new languages. They sde new cus-
toms and eat new foods. . . .

~




A CENTER ENVIRONMENTS SHOULD ' =
= ' . SPEAK TO SCHOOL~AGE CHIEDREN . _ .
)

.. ‘For children, being ald enough to.be-in school is _
important. These children will not %ant to attend a = )
child care center if they see it as "a place for .
babies.*” They need more than just being added to a
group of younger childrern. School-agg children need
a special place that appears more grown-up or just:
for them. They get enough structure in school. . .
They need an open, relaxed environment. They 4o not -
require activities with as much direction and
structure as younger children. Ideally, the child
care center allows school-age children to move, v .
change and rearrange both the indoor and outdoor ’ : ‘
environments. School-age children also need a
separate outdoor space that is special and more
challenging. Opportunities to $pend time building
and changing things in.an adventure play.yard would . .
make the center a special place and give each child
'‘a real sense of belonging. £ ~ N
— ‘. . ’ . -

-

. Here are some things to consider when planning a
" school-age environment:

Separate entries are best. It helps school-age
children feel more grown-up if they do not have to
share an entry with younger children. The
school-age entry. should be designed and decorated
to logk "grown-Up" to these children.

Keep other areas in sight. The school-age areas
should be separate from the areas for younger
children. ‘'But the younger and older children
should be within view of each other. This allows
‘ : “for some cross-over. The older children éan be
> helpers .for the younger children. The younger

. children can get a preview of things to come and
have goals toward which to work. '

} Invojvement improves. cooperation and caring. In

* mord than one case it has been found that when
chil are directly involved in the planning,
care and maintenance of play areas, destructive X
behaviors are greatly reduced. Children who plant ~
flowers in the play yard will protect them care-
- . fully. Children involved in raising money to buy
- equipment will use it with greater care. Children
who have the responsibility for keeping tables,
walls and floors clean, will be less likely to

litter or destroy property.

- ~12-
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children. Think about each gentence and put an X in_the first
colum if you agree with it: Put an X in colum two™ if you

ié'é ‘Below are some statements about environments and achool-age
gD
& disagree. Then turn the page and compare your ideas with ours..

J Agree Dihagree'
School-age care is nost successful if it pro-
vides children with a school-like environment.

A challe.nge of full-day summer programs for
school-aged .children is keeping the children
mterested, especially older boys. )

When gJ.ven a choice, fost children in
school-age programs will play alone or with
a .few. others rather than in a large group.

In/a -good school-age care environment
dren are always busys They never ha tlmeto
horse around, daydream or just Bit.

-1 §chool-agepmgxans in centers which also serve
ger children are.mdst succ&ssful when the
oldex‘ children are kept completely ,separate
from thé younger ones.

A key ¥ successful school-age care is to
create an environment in which the children
can ard are enceuraged to change things and

. Wove them about. -
Adultsaremtsuchanirrportantpartofthe
environment. for scrnol-agechildrenastheyare
for younger children. }

School~-age children like to have special
places where a few friends can gather to play
or have "club" meetings.

o
*
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Agree

v

Disagree

" Disagree

Agree

Digagree

Agree

s

bbst s;fccessful school-age care progra:ts have a nmore

flexible mut.me. At ,s¢hool ch:.ldren have ‘few choices,
little freedarit to rrove around and oonstant adult super-
vigion. ; .

R [

e ) . e

’\I i ¢ ’
is one problem noted by many school-age programs.

' It is the difficulty of providing eitugh challenge and

~Nariety for older childreri in:ohe place over a long

’(\ pera.od of time. Many successful Sunmer-programs for .. .,

/

scmul-age children plan fJ.eld trips or day~camp type,
activities away from the. center.

- -~

Research has shown that many children in school~age care
play alone or with one other child rather than forming
large groups on their own. .
School-age children need some free, relaxed periods-of
time- heed time for important things like "doing
notl'u.ng, getting a drink, watch.mg others, tying a
shoelace or daydreaming. ThlS is probably good after a
\ hlghly—orgaruzed school day.

Older children should have separate, challenging places
to play: They should also have opportunities to see and
be with younger children. This helps the older children
learn patience and teaches the rewards that come from
being helpful to and caring of others.

The key to successful school-age child care .is that the
children PARTICIPATE IN PLANNING, CHANGING AND ARRANGING
THEIR.ENVIRX@ENT BOTH INDOORS AND ouUT.

. School-age children can plan and carry out many activities
‘on their own. They require less supervision and direction
than younger children. But school-age children need to
talk to and ask questions of ‘adults, as well as receive
love and approval from them.

School-age children like to have special places for
~group play. They often spend a great deal of time
{ 'arranging and decorating these spac&e and holding :Lnformal
club meetings.

. ~14-
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Bothmdoorsandoutdoorsavanetyofspac&e i
support ;the d:.fferent in and activities 'of\ ,
school-age- children. ?;arge eas allow for active

plag: or ‘group gamess Small areas, slightly separa’ .

rom larget areas, make meeting and activity spaces.
formetofourorflvecluldren Small‘spaces for _
Jtstmeortwoallwch:.ldrmanmentofgnvacy - .,
orvthechancetoget away from a difficylt actiVity, « ’
adults or the group. Indoors, shelves and dividers

can separate areas. Ouatdoors, bushes, tires and

logs can form barriers between areas. .Areas in a .

variety of shapes and sizes permit and encourage: - i

children to £ind and choose both active and quiet .

play. They can also choose to spend time alone or .
with small and large groups of other ckildren. ' .o .

[

4

(

%onszder these points when orgamzzng space for

school-age chi ldren:

Storage  Convenient storage both indoors and out-

.doors will increase .the amount of time spent in

activities and play. Both children and caregivers
avoid using materials and equipment that are diffi-
‘cult to get and retumn. -

Outdoor shelter Shelters, windbreaks, porches, low
bushes and trees increase the opportunities for a r

_variety of un.et or small group aCthltJ.eS outdoors.

Indoor-outdoor connection Children enjoy bemg

able to see the outdoor play space from indoors. It '
is also nice to be able to see indoors from the play
yard. Itshouldbeeasyton'ovebackandforth .
between the two areas. .

Different.skill lévels Children will naturally

group themselves not by age but by skills or abili-

ties. The center environment should allow for a .
wide range of interests and skills. This'way every
child can find play that is fun.

»

Some of the ideas, concepts and illustrations.in this sect;’.on are adapted from
m’ Uo’ Hlll Ap Bo’ Iale C. Go’ mety’ To’ & NbOre, G T Recomen"

* dations for child play areas, and Moore, G. T., Lane, C. G., Hlll A. B.,

Cohen, U., McGinty, T., Recommendations for child care centers. Milwaukee:
University of Wisconsin-Milwaukee, Center for Architecture and Urban Planning

Research, 1979.

-
v
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is often unsatisfactory for both chlldren and 8

Lo caregivers.. Toxrakecluldcaremrepersonal,
P home base plandlv:.desthechlldren into smaller -

groups. A caregiver is responsible for one group of . ]

, — :
- Bnngmg la.rge groups of school-age ch:.ldren together ( T h ‘
‘ \
|

children. hachgroupandcareg:.verneetmanarea .
set aside as their home base. ' The children store
their belongings in this area. The home base is - ’ ‘
also a place for meetings. Thejhildren plan- ’ l
activities and ways to arrange manage- areas,
supplies, materials and equipment. Activities and

. projects take the children out of the home base. A

. system for checking in and out keeps the caregiver

informed of where each child is at all times. This
arrangement allows the children to be more inde~
pendent. They can move to different activities or
locations as they explore their wide range of
interests. The children might move to other nearby
activity areas,” play outdoors, visit the younger
children for a while or participate in youth activi-
ties elsewhere on the installation or in the community.

Besides a home base, the achool-dge environment
might include:

A kitchen area - A kitchen area is vital to a
. school~age child care program. ¢Children like to
' prepare food and snacks. Small appliances next to -
a sink can provide a surprising number of oppor-
‘ , ttmtles for cooking projects.

Interesmng apacea .. A series of areas which are
‘ Separate but in s:.ght of one another will allow for
. " different clubs and progects Children can change
and decorate unused space in bu:.ldmgs to suit
their ‘own needs.

* Moveable furnishings Children need furnishings
\ and objects they can move to arrange their differ-
ent areas. This might include planks; tires, small
cable spools, sawhorses, -curtains, part:.tions,
dJ.VJ.ders and shelves.

After-school acthtzea away from the center '\
+ School~age children have much to gain by attending '
meetings or activities elsewhere on the post. This
. might include scouting, 4-H or Dependent Youth
1 Activities and sports. If children can walk o and
’ from these activities, they gain valuable f:.rsthand
information about their commmity.

-]18~
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Scmewhere near the main entry a desk, table or counter makes.a convenient .
surface for completing forms, 'storing supplies and communicating with ' >
parents. Each child should be able to find a drawer, cubby or place to
keep personal belongings, papers and projects. This special storage space
gives each child a real sense of belonging. If your center provides drop-
in care, it may be impossible to have a permanent cubby for each child.
Try cubbies with nameplates that can be changed. This allows different
children at different times to use the same space for storing belongings.
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The connection between indoor and outdoor areas and movement bétween the

two should be very easy for school-age children. The outdoor environment
has the advantage of allowing for a little less adult supervision and
organization. The center can provide a more relaxed, slower-paced program
and environment than children find at school. School~age children need
Plenty of open space for the wide range of sports and activities that
interests them. These might include' sports, such as football, soccer,
baseball and dodge ball. Other activities might include using parachutes
or playing some of the cooperative games suggested on page 113. Children
like hard surfaces for playing basketball and other games. A careful
arrangement of play structures and game ardas is necessary. This eliminates
crowding and reduces accidents.’

g
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Whén children climb high, they stretch and develop “their muscles. They can
“use high places for a number of purposes. A view from a high place gives a
newoutlookonthmgs This gives children a chance to look down, instead
of up, for a while. They can climb high and find a noment to be alone with

thoughts and plans. A high spot can be. a meeting place for a friend or
two. Children can plan what they want to do next seated atop & climbing
structure or leaning against the branches of a large tree. Very clear
rules and soft surfaces such as grass, sawdust, mats or sand under climbing
structures reduce the risk of clurbmg high. . ,




CREATE SPACES FORSMALL: GROUPS
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School-age children like the opportunity to form special interest clubs or
. to gather with a few of théir friends. The environment can support thid

kind of grouping. . Areas can be planned inside and out where a few children

can get together away, from the.larger group. Use the outdoor environment
If these spaces are

for' @ variety of activities, not just for active play.

to form spaces
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not plamned or built into the environment, caregivers, and children can find
. ways of making places.for a few children to play, work on projects or have .
.club meetings. Moveable_ furnishings and dividers can provide ways of
* dividing space indoors. Outdoors crates, boxes, logs
for ‘smallsgroups.
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.problems, often resolve conflicts on
their-own very well. ith a low-energy day or fighting illness,
-may enjoy escaping to a private and resting for a while. Private

located near.activities and playing fields provide a child with a
graceful way of leaving a too difficult or demanding activity or play

situation. -8 C - 'ayeryquietandseparatespacefqr




If”{:re% weeds, viries, msectsandbn.rdsaremtapaztofthecenter
outdoorplaya::ea, caregzverSneedtoplantotakeﬁxechlldrentonearby
parksorareasﬁwherethechildrencan find these tHingg. A fire pif can be

\___.-——-a very popular; part of any school-agé outdoor envirorment. Fire safety

, requitements may require that you take the childreri to parks or areas where
fire'pits. are gllowed . Children are enchanted by Firé and seldom have the
oppdrtunity tJ have real-l:.fe experiences with matches and building fires.
Cooking foodoveftheopen fire is a fun part of the activities that can
happen in this area.., Besides mtural environment areas, space for garden-
- ing gives chlldren otpe.r prodnctxyie activ:.t:es If possible, a fenced area ’

for small animals would add mter"' t and value to the center's outdoor

wf' ;

! t O .'- e ! t é‘r ~




4

1

1
'

@
if
¥

¥
\
o]

mmm'ssmooxrmpmgm ~

‘Use the: checkZz.st below to help you Look at and think about
your center's school-age play areas. Think about ways; to

y provide areas and opportunities for play which your center
" may not have. .

t

ORGARIZATION OF PLAY YARD ' S ) .

easyaooesstomtdoorsfranirﬁoorplayareas
var:.ety of play spac&slinkedtoeachotherfor playandact.w:.t:.a

___. opportunities for school-age children to see and play w:.th others of
— different ages i

scme play areas attractive to older or- rrore skilled cha.ldren and
some attractive to younger or less skilled -children

_,__ bushes, shelters, porcles or other barriers to protect play areas
T from winter winds and extreme summer suns

bushes, low hills Jdr other barriers to partly enclose snall play
spaoes

play structures spaced and located to avoid crowdmg and acc:.dents
" active play areas near each other and away from qulet play areas
s oonvexuent storage for outdoor equipment .
__._ play spaces for a variety of group sizes '

___- boxes, tents or tunnels for one child to "get away"
t:.res; logs or bushes creating small-group areas

v ‘

for active or group play

opport:tm:.tia for caregivers and children to change the size of areas
by mv:.ng d:.v:.da:s, boards or tires

easy access to bathrooms - - : .y
outdoor water source and drinking fountains ‘
safe fences and gates

-_— . .

OUTDOOR AC’TIVI TY AREAS ) >

’

paved play areas for wheeled toys, w1de patlmys and hargi-surfaced ¥
areas forballs,gamesandjmpmgrope o : .-
.___Open grassy or soft-surface play areas for games:and sports

' ____ large play areas for climbers, logs, spools, slldes, platfoms,
~ swings or other play units

q o
& ‘e

) .
o A (turn page please)
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play units with "loose parts," such as boxes, tires, boards and

T blocks or other mvea.ble play structures

natural envirorment areas with nat.we pla.nts, trees, rocks, insects

ORGANIZATION OF INDOOR SPACE
receiving area ., ‘cubbies coat hooks
a' variety of spaces '

home bases or small-group meeting areas

"‘"’i.arge-group activity space for 14 to 16 children

special interatareassuchasgardaxplots fencedanimla.reas
small-group activity areas for books, music, arts and crafts
play areas at different:-levels - platforms, trees, large rocks

several anall-group activity spaces for four to five children

"get-away® or private spaces for one or two ‘children

areas and pathways clearly marked by

shelves C-- low dividers
floor levels . colors :
- ceiling heights . floor coverings
closed storage for extra supplies and materials . -

d.——’._.

___ open storage for children's games, materlals and supplles

_____kitchen area, sink and appliances

INDOOR ACTIVITY AREAS

caJ’:peted and washable floor surfaces
____ floor play areas

r

N

____ shelves and furniture to d:.v:.de clubs and small-group acta.v:.ty areas

pu:'etend play ' nature collections cookmg

puzzles and small toys arts and crafts carpentry

— 'book nook, masical instruments play dough, clay

T table games _ block play ____ magnets and

records and tapes water play science dlsplays
., sewing, needlework _____ hobbies

homework

\
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Ifwethnﬁcabouthowmdvmerechildrmplaywrm

\"'::-;-‘-; theéy are away from the center, we can improve the
"child care center environment ds a place for play.

'mecentercanbesafeyetasinberatmgasthe
alleys,porctwands where children like -
to .play. dxildmespecullylﬂeloosepartsto
nove They like to change the size and
shape of play.spaces to fit their different
activities and pretend games. Ioose parts may
includeluﬂaerandmilsforhuldingornaybe
portable, reusable pieces that can be put together,
changed ‘and rearranged. without hammer and nails.
The best objects have more than one use. They can
becarbmedwzthotherthmgsandﬂxeycanbemved

. and changed by the children.

Here aré some things that children can use alone or
in qombination to change the size and shape of
things while playing:

" tires
lurber scraps
cleated planks -
sawhorses
* bricks
milk cases
packing-barrels and crates
wooden boxes , '
appliance and furniture cartons :
bales of straw
. hoses
ropes
hollow blocks ”
C cable spools .
: cedar rounds , C '
) short logs :
blankets, .canvas
short cleated ladders

”
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C.’deren w111 seek out different levels that exist
mtheenv:Lronnenttoreadabook talk to a friend
or make plans with a small group. Adlfferent; o
level, especially when carpeted and stocked with ’ R
cushions, helps the children slow down and enjoy e
quiet activities for a while. .Indoors, a platform

. by a window with a view to the outside adds interest
' to the environment. Outdoors, a platform, treehouse .

or climbing structure adds different levels for a
" variety of places to be and things to do. The

moveable boxes* illustrated on this:page can double

as storage while providing for different levels.

One box used alone can be a platform or seat.

Several boxes can form a stage, stairs or audience

seating for a play or Puppet show. Carpeted boxes

make comfortable seats. ' Children can stand,

dance, paint, work or write on uncarpeted bokes.

There are many uses for collections of these boxes

in different sizes and with different surfaces.

- Think of all the levels that can add variety to
’ indoor and outdoor spaces:

cushions , 'climbi'.ng trees
. platforms . stairs
’ tires ' pits |
ramps ; rocks’ .L/ ’/
bridges ' logs
" drain pipes : small hills
play units clinbers
benches play units
_ Slides * window seats

» -

*The idea for these rrulta.-purpose boxes was taken from Leggett, ., Brubaker,
C., Cohodes, A., & Shapiro, A., Planning Flexible. Learnwg Places. New 5
York. McGraw-Hill Book Oorrpany, 1977.

»
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TAKE ADVANTAGE OF TEXTURES

Plastic, formica, metal and vinyl have thea.dgan— »
tage of being easy to clean. Carpeting, fabrics .
and soft textures add beauty, softness and homelike
qualities to the center environment. Iook for jways
£ add softness wherever possible. This can include
your actions as well as your additions ‘to the
envircnment. Most school-age children think they
are to0o old to sit in adult laps. But many will be '
happy. to let you put your arm around them or let
you give them a gentle touch or squeeze. Many will
snuggle close on a sofa, cushions or in the grass
under a tree while you read a book, tell a story or
talk. So be on the alert to find ways to make the
center ‘environment as comfortable as possible by - =
adding softness whenever and wherever possible. '

7

* Think of ways for adding softness and a variety of
textures to the environment:

- “Carpeting Use carpeting or rug scraps on plat-
forms, walls, boxes and ramps. Let the children
have scraps for decorating their play spaces or
using as a part of their various building projects
and pretend games.

Fabrics Use interesting fabrics to add color and
absorb sound. Let the chi participate in tie~
dying or batiking fabrics/to be used for curtains,., -
banners or room dividers.

Pillows Cushions and pillows can transform a
floor into a warm-feeling, cozy spot for reading or

‘ i relaxing. A wide variety of colors and textures
makes these fun and interesting. ’

Nature's soft textures Whenever possible, let the’
children enjoy the soft surfaces that occur natu-
rally outside. These might include grass, sand,
water, straw, sawdust and moss. If your play yard
offers only limited opportunities for enjoying a
variety of soft textures, plan trips to nearby
parks or nature preserves so that the children have
opportunities o get acquainted with the soft
textures of nature. ’

mdy : \
efase Know and follow all fire safety regulations before adding
- ‘g fabrics to the center énviromment. '
I o | |
N :
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LET THE CHILDREN CREATE THEIR OWN SPACES

There are a number of things that you and the children can do to add pri- {
vatespacestothecenterenvzronnentxftheywerenotapartofthe .
center's design. Below are just a few suggestions. :With a few moveable

pieces of furniture, blankets, curtains or drapes, the children will
desi.g{zﬂ and build spaces to suit their needs with little or no help from
an t. )

]
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USE COLOR AND LIGHTING TO CREATE MOODS °

Color and lighting. can make the center a more
comfortable and chéery place. It helps if you know

\ * how color and lighting affect people. To most
people the warm colors like red, orange and yellow
are exciting. The cool colors like blue, green and
purple are relaxing. When choosing colors, select
relaxing colors like blue or light green in quiet
areas such as a book comerx or private space.
Orange and the bright colors are better in active
play areas or as a decoration or accent color in
the entry. large rooms look smaller if you paint
the walls or part of each wall a different color or
shade of the same color. Use white or off-white on .

~, Ceilings, never on walls in rooms -used by groups of

T people. Neutral colors for shelves are best so

that toys and games are easy to see. Use lighting

to feature an area or activity. Hanging a lamp

over the reading area varies the lighting in the

room and sets that area off as special.

-

*

<t

Think about the use of light and color in the child
care center: s

Avoid too-bright light. High levels of lighting
are not necessary except for reading, sewing,
painting or other tasks requiring close eye-work.

Turn off the lights. If an area has flourescent
lights, choose times like during snack or a group,
movement activity to turn off the lights. Removing -
the glare of the lights is relaxing. ,

Add and change colors. Posters, large sheets of v
paper or fabrics may help when you cannot paint the
walls. Inwlve the children in choosing, and chang-

ing the colors in any area. .

Plan decorationg and murals. Look through books
and magazines for decorating ideas. An opaque
projector is useful. Many centers have been
successful in using the original artwork ‘and
talents of the children for creating large wal
murals in play areas and hallways. R

: )
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PUT LIVING THINGS IN THE ENVIRONMENT

Both plants and animals add interest and beauty to

the center environment.

Suggesta.ons for growing

plants and sprouting seeds appear on page 101. A

child may find the center environment the only

place for direct contact with animals. If allowed

in the center environment, small tame animals offer .
an opportunity for children to have the experience '

of leaming to care for another living being. The

4-H organization has detailed, well-designed projects

especially for school-age children. Such projects

areas, either.
vidual* child's project. A

- are not limited to youngsters who live in rural
Caregivers can supervise an indi-

qualified caregiver

might choose.to be a 4-H leader and hold regular

meetings as a part of the center program. This

could regularly involve a group of children with

animal or plant life projects. Plamts and animals

add a great deal to the environment. Animals must

be fed daily and plants watered weekly. While

caring for animals, children can learn to be ' N
humane and gentle.
and animals can teach children about the life

i

cycles of living things.

-

.
T
w
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Watching the growth of plants

-

t

Here are some waye to make the center environment
more alive with amlrgals:

Fieh Goldfish, tropical fish and snajils are fun
to feed and watch. School-age children can share
in all the tasks of changing water and cleanIng
aquariums.

Small animals 1f permitted, guiriea pigs, gerbils,
rabbits and hamsters make good pets.

Fenced animal area A plot in the play yard can be
fenced off for small animals and provide an out-
standing addition to the outdoor environment.

Visitors A substitute for keeping animals in the
center might be to have visitors bring pets and
animals for short visits. Invite parents, humane
society workers or zookeepers to share their time , .
and animals with the children. ‘

Field trips Another way to permit the children
firsthand experiences with animals is to take short
trips away from the center. Plan to visit working
farms, stables and zoos, especially those with -
children's areas designed so that ch:.ldren can be
near and touch the animals.

=34~
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amﬁ\s:e(m“cmrm FOR SOFINESS AND FLEXTBILITY

E
v, Check your center's t'z;:‘cioor and outdoor apace " Score one point '
T for eaoh item you check on the list below. ’
l_ & ‘.

SOFTNESS N .
_____ rocker soft am.nals tq hold
T stuffed chair soft seats on’ swings

— lawn swing ____ finger paints
bean bag chair clay or play dough
floor cushions water- added to sand

—_— grass "laps" . * .
sandbox or sand area ~dirt for digging -
hammock fugs, a gentle touch*

FLEXIBILITY . . %
Playﬂungscanbeusedbymrethanonechlld'atatme-clubtmse H
balls or climbers. . _ . ) -~
Playtl'ungs can be used in more than one way - clay can be molded,
shapedandrolled, a tunnel can be crawléd into or over;, .2 plank can be
a ranp or a bridge.

____ Playthings can be used in different places < chieckers, books, art .
pro:)ects - just about anything can happen anywhere, indoérs or out. -~ ;
___ Equipment can be moved by the children - boxes,xboards or tires.

Spaces can be made different sizes - tables, sbelves or equ:.pment can ©oa
benbvedtomakeaspacesnallerorl’arger:,_ DR o
_____'There are different levels or surfaces for play - puzzles can be on

T the floor or a table; paJ.nt at an easel or on a table.: . .

____ TOTAL POINTS . -

18-24 Keep up the good work! . /i . g L

10-17 There's some foom for changes that will mprove your center' '-; »e

liveability. -
0-9 Lookforwaystoaddorchangesaneoftheltemyoudldntcheck

Prescott's Assessment of Child-Rearing Environments:
Pasadena:

*These ltems are suggested in a softness rating taken from Ellzabeth
An Ecological Approach.
Pac1f1c Oaks College; '1975.

Y
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'ADDING THE HUMAN'
- ' TOUCHTO
CENTER ENVIRONMENTS

PART TWO

T

s 'InPARr'I‘VDyouwill‘jscoveri . ’
4 '
. tips for managing the school-age environment

Fe

.v:vaystomppori;thechildmn's‘per;onalkgrwﬂl’ R
. .t
.ﬂmj.ngsthats’chobl—agechildmcanandl;li.ketodq

. some creative ‘ways to use materials
some suggested resources
. . . ~
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e Gm\psizeforschool-age . L
: centers deserves special consideratiom ) _
7" 6lder children require different degrees of -atten- .
=’c1.on,butlnvejustasmd'1needforadultmem ;
andinterestasymmgerchildrmandﬁmt;s -

;;;, Beforeoraftersclnol,tﬁeyneedtebeabeto : . -

- ‘findcéregiversvtncmllstenmﬂmr of : .
success. or help them with their problems. _many
children in one group reduce the amount of :adult . '
* time available for each child, - - After a day |in .
.- school with 25.or 30 other childreén, a should .
havethebenef:.tofasmllergmxpwh:.lemthe :
center. Child care experts suggest that groups-for

school-age childrenbemlargerthanzo 7, .

a
+

$7 =

Look for ways -to. keep group 8izes for .8chool-age
Re , | children;small: : _ :

-~ Try dividing a room. A center w:.th a lot of
: children in one Iarge ‘area might try dividing that
, ) -space; ’i‘esult would be two or more spaces with
) ‘groups just the ght size. Remodelmgoraddmg
. * - partitions are the t solutions. When this isn't
. possible, there may B& othey ways to dividea :
. space. Shelvesandcurtamsorbamerscanbeused

.togethertodlmdeonelargeareamtotmsmaller‘

ones. Jan.-pful planning may be necessary to arrange
. for sharing sinks, la:cge play areas and bathrooms.

Try-usmg 3ubgm;¢ps. " Ariother solutJ.on to the
problem of a large group is to divide it into
smaller groups. This is a sinple yet effective
plan. OnecaregiVerstaysmoneareawithsmeof
the children. 2Anothexr caregiver supervises-an
indoor playman, library or the outdoor play yard.

o sz finding volunteers. Some centers are success-
. ful at finding and using volunteers. Having an
extraadultonaregularbaswcgnmcreasethe
O nurber of adults per children. This increases the
e %rt\m.tlw for these chlldren to talk to an
: . t. %

"day care? Was it hard to wait your turm or sit 3t1,ZZ Jor long
pepriods of time? Plan center routines so that yousean avoid,
ag-much as posszbZe, ~8ome o;‘ the things tl;at you szed Zeast

S ¢ - . ‘
5 . " ‘ . N }‘Cﬁ

< . T

. P - . o -
“ . - -4l-
e . ‘ - B

w ’ o \ME“; As'a child; what did you dislike most about school, camp or '

sy
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SCHHIJIEBY‘MDAY, 'DIEWEE'.KAND'IHEM)NIH

13

Planningtheschedulebytheday,,theweekandthe SN
- month ensures a«mmth-nmnmg, well-balanceahas the .

; Program, The less experience acaregiver ' ..
- more important advance planm.ng is.  Experienced » -
caregivers hHave a backlog of ‘games, act:.vn.tles and’

.ideas which they can rely on at a roment *s notice.

The wise caregiver overplans. It is easier to save
apmjectorldea(_foramtherdaythantobesm

with a group of eager children with nothing con-

structive to do. With school~-age- children, you can

. nakeyour:obeasierarﬁmreﬁmzfyounwyour
‘Yole.as ‘that of a guide-or adult friend, mstgad of

a leader or expert on all’subjects. A '

- -~ - _ v - »
.

"’f‘f @),\ Here are some guidelines to follow for making both
M2 £, short- and long~-term plans:
~ “ 4 P
Lo Y ;ré;"u InvoZve the children. Have regular meet:.ngs with °
> ;;\_\L‘/ the children to discuss their interests and get
A A their ideas for -daily, weekly and monthly plans.

B ok kg\f /. :f-* L/; et several children design and make'a calendar.
K f-?:,{ - Post»the calendar where all can see it. ;.

S_eek baZance. ‘Try to schedule a balance each day,
N . week and month. Have a variety of .activitiés and
- . offer choices so- that children have a chance to be
: AR quiet and active. They use their hands, bodies and
. minds, Theymrkaloneormsmallandlarge
—+  groups. N
&

o . Be open to change.- Schedules are nice. Use them
PR - asabackboneforyourprogrambt,tbereadyto
. change plans at a moment's notice. Take advantage-
N o of unexpécted events or visitors. .Celebrate a- |, .
A S gswdens@txmstomorsmmersmvermmthecm-

T “~* dren.

¢, . : %

RS . .- Vary your schedule as the weather ‘ohanges. In the
.- -  summertime, for exgnple, you may need to schedule -

. ' outdoor time early in the day before the play yard
becomes too hot for active play. During the * -
winter, outside time may haVe to be reduced because
of cold or storn‘y weacfber

. Include the parents. Pafents can be a great éource
- 7 of qumation They cani’ tell you what their
. ' children Like'to do. Someparentswillhavegood
L ideas for: pro;écfs, crafts or actz.v:,ties. 2

[y

‘:—427- C- ‘ ) ’
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_ : . ,
i ' o BE FLEXIELE. IF YOUR CENTER et
~ - : : . PROVIDES DROP-IN CARE, e

Yourcentermyprovidedrop—mcare 'Ih:Lsmeans < '

that no advance reservations are required. Parents . ' .
mey leaveor pick up their children at any time. ' o
The nunber of children and caregivers may vary from .
hour to hour and day to day. If your center provides

. . Grop~in care, you still will find the ideas in this. i

" book ueefiil and practical. - They have been tried in ,

a center that provides this service for a large

nunber of children. Caregivers just have to be

somewhat more flexible and able to change their ]
plans as enrollment changes: If, for example, ‘ -
.enrollment is high, you may choose to plan scme - ?4

very structured activities and group the children

into different interest areas. With fewer children,
bothcaregivezsardduld.renmuldbefreetocarry

on activities in a muclr more relaxed manner. For

planning purposes, it may be helpful to know atten- :

© dance trends. Your director may be able to share- v
this ‘information with you. In military child care

centers, for example, attendance is always high on

payday

e\ . ~»

. —
13

Here are some tips to help you meet. the challenge of
drop-in° child care:

Use name tags. It helps if camg:.vers can call each
child by name whenever pogsible. To encourage ——
school-age children to leave their name tags on, try .
different methods to make these fun and interesting
for the children to make themselves and wear. -You
might let each child :print his or her own name.
Rubber stamps or stickers make the name tags color-
ful and different. . ,
- - Play name games. Play a variety of name games so
| that caregivers and children can have fun while.
getting acquainted with each other. Sit the chil~
dren in a circle. Give them a minute to talk to
7 the child nearby. 'I!m,munm,eachchildmlds
¢ ‘up the hand of the child to the right and says,
g "This is my friend Mia. She likes to skateboard."
, ’I’rmMiamtmducesthemildtohernght.

Have a plan for. eupemsmg As.more children '
arrive, another caregiver will be required. It is ¢
good to have a plan so that all caregivers know
viexa':zt'.ly what areas or activities they are-to supe.r-

Seo . A}

. | , ‘ | . i
. ) 4 3

o ’ * . .o




’ 1

AS THEY COME AND GO ;

A chart like the one shown on the next page tells

you at a glance the number of bhzldren present. Y .o
This way you can keep track of both the children . - \
and the nurber of caregivers reéquired. It is also
important to know the number and names of the -
children for emergency evacuations, fire drills and .
storm alerts. This is not the official entiy and

exit record. Usually all official records, health s
cards, emergency phone numbers and fees charged are .
maintained elsewhere in the child care centef. ‘
This chart just makes it easier for the caregivers -
in the school—age area to keep track of those . X
children in their care. This chart also provides a ~ '
source of quick and easy information for additional

caregivers as they arrive or when shifts change.

©
¢

Name Each child's name is entered on the chart as .
the child arrives. Other needed information is
~ recorded quickly.- Each name is erased as the child
~ leaves.

BLD (breakfast, lunch, dinmer) Caregivers can see
at a glance who will be eating breakfast, lunch or
dinner in the center. A check means the child will™
eat a center-prepared meal and an‘"s" indicates a
sack neal from hore. . .

Sehool If the children attend different schools,
the{ may leave and arrive at different times. You

want to indicate the times on the chart so
that all departures happen on time and caregivers
know exactly when-to expect all arrivals.

' In and Out Record the arrival time in the dn
colum. Put the expected return time of the’par-
ents in the out space. _

"X" (location) The "X" colum shows the location
of each child who is away from the main school-age
area. Either child or caregiver can change the
chart each time the child moves to a new location.
When parents arrive, they can refer to the chart
and quickly find their children. .

44
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]

. i:asaitpledaartforuse.inasdml-ageprogram. mendmp-mcare
special care isneededtokeeptrackofthechildrenasthey

’ is provided

-

¢ome and go. - You may want to change this chart to suit your center's
-particular needs. A summer care program, for example, may need a way to °

indicatetlutsamchildrenhaveleftthecenterfor

an activity such

as swimming. This might replace the school attendance colum. To show
Methedﬁldmnare,nnkewymmmcodewuseinthe”x" column.
_Putthedurtmheavycardboardaxﬂcoverw;thacetateorclearglasuc.
fmismyymcanwritewithwashableinkormxpencusandusethed)art

againagain

ASAMPI-EDAILYCHARI‘F(SRASQDOL-;@PRDGRAM

P . A

P In
T Newe /'L b msan:tm . X Remarks
Ve 0
' 1.S4acy Greer v 579517 3¢ 0! ,Z:w 0] _ ,’LA .
2.6auin_toffman | | [Vlor4s livae  |oie | L P80 e S bur
: : :
L[lindu Young v 0300 1500~ |0X7500 |P ,
4.H4nm Lane.J pyshinao {02550 | P |kbp her w/ rd
5. Sonm/ qu)mm / ogoo|1500 |02 ogoo el _
6. Wer\dv K.m V] D145 11430 "73700 L **Ala—rzm T mulh
LLaum B W 295 |3e 6255750 |0
8.3. 7 Dahl Aoz 01250 P
s.Meaan Hall 'i:g,“o L| TOY Fa?//ver
. Ngle. Brown =l ] - .
11. Miﬁ ,qum)h S| L5 1909 | O
12 Glenn -Howe, V| - Yo o
S~ ’
- 2,

"X" (location) code: O = Qutdoars; I{'-' Idbrary; P = Playroom; F = Fieldtrip
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OOMMONICATE WITH PARENTS

) You can involve and include parents in your program.
bbstparentsa.rebusywn.ththe:.rownln.ves and jobs
butarecomemedthattheirchlldrenarerecelvmg
qxnlltycasewhllemthecenter For this reason,
ifinﬁonned, tbeyw:.llsupportandnakedonata.ons
to your program.- Make it easy for parents to- find
out. about your needs and current projects. Bulletin

'.boardsareagoodmytogetthemessagetoparents.

) Make it easy for parents to drop off donations.
Put out labeled containers for desired objects near
the door, coat area or parent. bulletin board. Some
useful items might include egg cartons, magazines,
fabric, nails, seedpods or cones. Change the .

. labels on the containers as your needs change.
'nuswayyouwn.ll not be overwhelmed with too many
old magazines or unwanted J.tens

Keep these hints in mind when planning and making a -
bulletin board for parents: .
Find a good spot. Locate the bulletin board where
parentsw:llbesuretoseelt. Pgtitnearthe
door ‘or coat area. ' :

Make it easy to read. E@émber that people read
from left to right. Plan your messages to begin on
the left and end on the right.

Make it easy on yauz'self " If you have to invest -
too much time or money in designing and making a
bulletin board, you will be discouraged from
makmg or changing the dlsplay. Keep cost and time
:anolved to a nu.mmnh ‘

Keep it gimple. The best bulletin boards oontaln
one message that is mderstqod at a glance.

Involve the parents. Have a pocket on the bulletin
board for notes that parents can pick up and take
home. These might include a recipe, safety tips,
. lists of needed craft materials or good books for
! . school-age children.
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: ' MAKE SPECIAL PLANS FOR SUMMER PROGRAMS

ﬂ’m school is in session, the children spend short
hours in the centeér. Before school there is not

time nor aré children awake enough for a full,

active program. Some may need breakfast. Some may- i
(finish homework. Sore may just want to sit and . B
- wake up. Sanemllbefullofenergyardwantto '

play. Aftersdmlthere:.smlyt:.mforslnrt -

projects before parents arrive to take their chil-

dren home. There is seldom enough time for trips

away ‘from the center. Summer brings long, full

- days. Summer child care offers opportunities not : J

possible before and after 'school. Some of the
advantages are listed below.

¥

The main features of summer child care include:

Opportunities to slow down  Summer programs are
often more relaxed and slower paced. Fewer children
may attend the center during the summer. This
allows for more free time and friendship between

- children and caregivers.

-

Opportumtzes to develop major proaects With more
-time to spend on one activity, children can do more
elaborate projects during the summer. Weeks may be
spent building a clubhouse, making and hanging
curtains, building furniture and thén playing thére.

Opportunities for swimming and trips In the

sunmer there is time for swimming, picnics and field 1

trips. Field trips can include visits to local
historical sites, parks, factories, farms, concerts
and children's plays. , '

Opportunities to learn real adult skills Centers
often hire young college students with special
skills during the summer. These young adults often
are eager to share what they know with- the school-
age children. This may include identifying plants,
leaming macrame or learning minor bike repa:.rmg.

Opportunities for long-range projects Over th&
course of a summer children can plant seeds in the.
garden, water thé seeds, harvest the produce and
follow up with a cooking project. Summer allows for
projects that spread over a nunber of days.

o
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RA‘IEYQIRST.MERQ'IILDCAREPMZRAM

\é Below 18 a checkat you can uge to rate your swmmer child care

program.
'me children can plan and carry out long-term pmjeq:.s

____The cl'u.ldren have adult help when needed but can carry out projects .
~ with some degree of mdependence and privacy.

At times, tl'xechlldrenareleftonthelrmmtoexperlenceboredanand
T find their own solutions to the "there's nothing to do" problem.

E)

.. The children have. opportmztaes to test the limits of their skills and ‘*

3

-

T strengths in activities that have a small element of risk such as
clinbing trees, taking hikes and building fires.

— Children can choose to do real work around the center lJ.ke pa:.nt:.ng or
mak:.ﬁg minor ‘repairs. ‘ .

_____ The children can find a large variety of games in the center

____The chJ.ldren select games and activities they like, but can ask and
get good suggestlons from caregivers as needed -

_____ Caregivers or other* adults are avau.lable to show "how to" and teach
mterest:.ng skills. s

=

Act1v1t.1.es are offered that use special tools, such as woodwork:éxg
T and pottery, -

There are opportumtla to leave the center and explore the installation
T with caregivers or to swim, bowl or participate in other activities.

There are opportunities for field trips to different kinds of places.

There are opportmitie's to earn noney by doing chores in the commmity.

A 3

TOTAL POINTS ° -

Score one point for each :Ltem you checked:

9-12

4-8

0-3

Your pmqram‘probably rates high with children, parents and caregivers.

Congratulationsonalltheltemyouchecked Addtothaestrmgﬂm
by working to change any items not checked.

Your program needs ‘a real boost to make :i.tfunandmrthwhile for
the children: Face the-challenge of changing things with courace.

2




PIAN A HEALTHY AND SAFE ENVIFONMENT

.

Involve the children in setting safety rules for
the center. School-age children like.to know the
reasons  for rules. Explain how certain rules A
Protect them from possible injury. Children under-
stand that getting hurt is not fun. If a game or
activity is becoming too rough, stop it at once.
Ask the children to talk about what the results
might be if the game continues at that pace. You
can use your experience to help the children
prevent accidents before they happen. If you see
that a child is overly tired or upset, encourage
the child to leave the game. If several chillren .
Seem overheated or tired, get the group to slow ' o
down or play something else. Suggest a cooperative n
or quiet game for over-excited children. This

helps the children redirect their energies and |

awid injuries. gall caregivers should have first

aid training. fety manyals should be within eagy

reach for quick reference. The Américan Red

Cross' Basic Firet Aid is a reliable manual. 4

Sigh Of Relief by M. 1. Green has/pictures and

simple steps to-follow for treatihg all kinds of

amrgenci&. - . ~

- Here are some health and safety tips:
M
Supervise the use of tools. Childrerni.can use
hammers, saws and other tools s%fel¥.if, they

know and follow the rules for eachMPSY's safe use.
Supervise carefully to ensure tha® Za¥ds.are
followed and no one is hurt. - e

-

Know and post emergency procedures .’ >Be familiar
with and post emergency procedures fqr building
evacuations and stomm warnings. Regularly practice
these routines with the children. Post "commnicable

- , disease" charts in clear view of ‘parents and care-
‘givers. Caregivers should know how to operate fire
extinguishers.

Make regular gafety checks . Inspect all play
equipment each week. Look for hazards like loose
bolts and frayed ropes. Remove broken toys. )

Talk about health and safety with the children. It
helps to talk about important health matters with
these children. This might include the need for
dressing properly for the weather, cleanliness,
sleep and good food. You can make these into fun
activities by using health checklists or weather

~ charts to keep track of the outdoor temperature.

-49—- =
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USE OPEN AND CLOSED STORAGE

Keeping supplies”and materials in order is necessary. , .
Put toys, games and materials that the children :
needmcpenshelvesandasclosetowherethey ) ) ,

=1
N
-
o o B Py o

be-used as possible. Store-extra games and v

terials in closed closets and cupboards. Put <~ .
ci‘ g supplies in locked cabinets. In all AT \;—»5“
cases, keep related items together in well-marked -E PRV
containers. This makes it faster and easier to = A
find things and keep track of what is on hand. The ~: P~ i
children should be responsible for keeping the open ™ (557, 30, =27 !
shelves in order. A system to mark a place for ol D ienan- IR
everything makes it ‘easier to keep everything in J! A s NI e -

its place. . A colored dot on a game, bag or tray is -
one way to manage this. The children just match

the dots when putting things away. This system
allows you to rotate materials without having to
change labels. Several puzzles, for example, can
have an orange dot. When the children are finished L o
with one puzzle, another with an orange dot can :
replace the first.

Plan ways to arrange and display materials:

Containers Have a separate container for each
game or toy. These can be trays, boxes, baskets or
_ bags. . .o . ”
( Labels Mark the ghelves with pictures, outlines,
labels or colored dots so that the children can -
) easily seé where to return toys. Labels from the - -~

original package are useful to mark both containers
and shelves to show where things belong.
@

Coding Color the back side of puzzles with paint*
or a marking pen. Use a color, label, identifying
v mark or number on all pieces that beldng together.
This makes it easier and faster to pick up and put
T away games and toys. It reduces the loss of
important parts. -

Hooks and.pegs Use pegbéards and hooks to hang
~things like scissoxs, garden and woodworking
tools, cooking supplies and dress-up clothes.

-4
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Even without built~in storage you can locate supplies and materials close
to areas of use. Invent your.own ways to store and transport supplies and

equipment.
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CHECK YOUR SCHOOL~AGE MANAGEMENT SYSTEM

‘wd)  Use the checklist below to help you look at and think about how

\% your school-age enviromment ig managed. Think about ways to

( A improve the ma;Ezgement for any items which you do not check.
Children and cax;egivers regularly meet to plan the daily, weekly and
rmonthly schedwle.

T t—

Schedule includes a balance of active and quiet play and large-group,
small-group and private time.

Normal groups include no more than 20 school-age children.

Regular schedules for routines and activities are posted in clear
view. .

Children have access to and responsibility for materials on open
- shelves. . }

’ .
Materials and supplies are stored as near to the area of use as
possible. .

. Labels and contdiners allow children to keep open shelves in order.
wCaregivers have closed cupkoards or closets for storage.

Stored toys, games, supplies and equipment are organized and’ easy to
find.

Bulletin boards for commumnicating with parents are near the ma_m
entrance.

____ Parent information, notices “and: decorations are: changed regularly.
___ Follow-wp activities are planned around major events or activities.
____ Pegular safety checks of areas and equipment are conducted.

. mergency procedures are posted and first aid 'manuals‘are available.
. Garegivers. and children r_eggglarly conduct emergency evacuation drills.

tp—

;allreglvers and children regular]y discuss and review safety and health
es, . ’

s 2n easy check-in and check-out systé;n for drop-in care is used.”

‘1

;o | s




) o SUPPORTING AND
‘ S RESPECTING DlFFERENCES
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Ce Youcanplan thecenter
, how children. feel about )
- ‘charts, decordtions and anything-durround- .

boader

v.mommt }:o in_flueme- -
VES¢ - Bmem '

ing the’children deserve your careful attention.

,.Ymcanuse

trm;gstohelpcmlamleamt&’

- ? feel positil yaboutthemselves Aspecrals:.gn

‘by the doox  can’ sax
's /Day."

” ,' Eorhernampere

- running and
_ .-~ pictires of g
. . ‘tagboard and &

ingforpetshelpsadﬁldtodevéldpasenseof

something like, "Today is .
Each child in turm has @ day to
and-have the’ pnv:..lege of
doing spec chores. ~Cut-
faces' from/magazines, mount on
to strings *from the ceiling.

”'msponsibzllty and a feeling of importance. A

full-length miryor belongs in the center environment.

Caregivers can make

\spec:.alxiot&svmenadulddoessqne

and give out paper badges or

ing or shows special kindnesd o another. --Have
places where the children can'safely display their

treasures, hobbies or trinkets.

Ha,vmg a birthday

-~ calendar and celebrating birthdays is another way
" ¢ 4o give each-child s;ecxal attention. .

!
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Heré are some ways to help children like themseivgé:

Mirror portraits

Let the- chzldi:eﬁ use washable

ink and a mirror. Eachchllddrawsaromdher
ﬂnagemthemrmrtocreateherovmpersonal .

pJ.cture -

.. A ser«portmzt

‘ﬂ"-

- Have -each child feel the outl:me S

of his face. Allow plenty of time fof talking .
about and feeling the forehead, eyee, nose, mouth. - .

‘and chin. Talkaboutshapes size

one feature-from another. -

and. distance of
ch child feels )

the face again while draw:.ng a self—portral’(: on a

/ large sheet ofg.
. . N
Cloun makeup lying maketi§ is fun.

to experiment with expressing different
It lets the children have fun and be L
illy th.le learnmg« more about then‘selves L

Cluldren can make the:.r own .
personal family albumS. These might include photos,-

»- drawings and a written history.

The children can cut pictures  -*

ings.
Albums and scrapbooks

‘of favorite things.

-from magazines to illustrate their ,favorite food,-
hobbies, sports and’pets.
about what they like to do.

ks

They can draw or write . -

. . - L=

; It élldws .

- v

v
Suggest a scrapbook . -

B




School-age ch:.ldren can be quite sens:.t:.ve to d.xfferences

‘J;heyaresm\etines?;umktojtﬁgeotherswndzess,

- talk or lock different. It is important to expose

children to a wide range.of differences in a positive, .
natural way. Remenber, children must feel.good *,
aboiit -themselves before they¥can accept d:.fferences
in others. Children with parents from different -~

‘cultfires may need special help and support. Understand-

ing adults.can show a child ways t& feel positive
instead of confused by this cultural mix: .Children
in the military setting have tlie opportunity to
live and grow up around others with different skir
colors, habits, customs, food and clothing. They
learn about differences while playing with children
and caregivers from different family backgrounds.

Plan carefully to share dszerencea with the. .

children in your school-age program:

Share your oun dszerencea. If your culture is
i different from that of .any of the children'in the
¢ center, you can share the songs, foodgand stories

o youllkedasachz.ld. >

Involve real people. Whenever possible invite
parents to share their tural pasts. A cooking
< . activity or preparifig™@ Bbecial snack is a fun way
to be§in. Parerits can talk about customs, cloth-~

* "childhood. .

ing, school and arts and crafts from their own L

- Glve honest information. 'rry to give the most

realistic, honest picture of a culture that you
.. can. Lhoose books and pictures carefully. There

any culture or gmup of people.

Plan expemencea t'o teach d‘z,fferencea.

" are many differences within one country or culture.
Be careful about®aking general statements about

Spend

. R . periods of time explgring different cultures.

, <. . o - Surround~the children with objects, pictures,

R e cloth.mg, music, stories, food and handicraft
. projects and let the children decide what they .

would like to 8o to learn about a culture. The
: , ¢ chlldrmcandoanynmberofthmgs,swhas
. .t . - build model,houses, make pottery in a particular

Y style, - learn and act out stories or songsjand make -

misical J.nstrtments. .

cg 3
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C!uld:enlooktoadrgli:stoleamd;fferentwaysof
"-% behaving. mem;'egmx-upsﬂzatduldrencanbe ]
:  around the better. 'n'u.sletscruldrenseenany-
. different things that adults do.and the different .
«gways that they behave. - Frantheseexpenencas,
' ch:.ldrencanpickmdc}nosegan-tpstocopxas
they grow toward adulthood. themselves. Visitors .
addinterestandva:ietytome env:.roment.‘ Plan
toirwiteotherpeopletonsltyourcen “on
either an occasional or a regular basis.
director will help you find and invite J.nt:erestmg;
guests. Rethemrber, successful visitoers know the’
gmt,er&s‘tsofﬁlechlldrenmyourcemer
Visi who have objects or pictures to show or
thingsforthecmldrentodoareuslallythemst

- .
- > . P

Some people that you might want to add to your ‘ .
centeraenvzronment include: ,“
- Men't “ Since most caregivers are female, most
. elementary teachers/are female and, chlldren may
oy """ ©  spend more time ‘with“their mothers thanitheir
- _fathers, childrén-like fmale visitord. A friendly,
. &' 7 adult male can be helpful to a chifd whose father
gr is’ awaffj on quty. - . - -

_, 1," -

\ !l

“ . Younger and older people Whenever. &ss:ble have
; - ’children youngéer thansix or older ‘than 12 years of
,:; age ' spend time with your-group: - Teenagers aan
. ,d1 - share their handicraft or dancing skjlls with
s school-age children. Elderly men-and women, ‘as
wellas babx&s, make mterest.mg v151tors. ? .

’ i Peop"ie mth dszerent Jobe; School-qge children
i like to’know &bout the ' world. They are
N .interested in the men and ‘who work in the L
-, . cmmﬁmty; They want, to know about special equip-
. , S " meht'such as CBradiof; fire extinguishers, type-
L : Jf_f- writers and arf assortment of tools. They are. .
I 2 terested in Firefighters, farmers, poets;, musi~ -
gans TV and radio personalltles and clowns. ‘
a“

o . ; -

s Who were your favomte people ds a child? What did they do?

wi%= ' How did they speak to you? Did they teach you an important

;- 8kill? Did they share their love of animals or a Aobby with you?

Js  Can you locate interesting, adults who will share their time and
energy with the children in your center? .

v } . ‘ , —57-
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Youmay serve as a real ccmfortorsource of infor-
mation to a child who is facmg a sensitive problem.
Death, divorce, sex, drugs, alcohol and swoking as
well as physical or sexual abuse are problems for
some children.’ You may not have all the answers.
Someumallach;.ldneedsisanadnltwmmll

listen. Awoid giving opinions or information that

may be in conflict with a family's religious or
personalvzews If you must disagree with some~
a child says, do so with tact. You can say,

."Not éveryone believes that. When you get older

and have more information, you can decide for
youi:self." ‘Children have changing views of death.
At six, they are aware that death is final and may

feel personal loss and real grief. At seven, they

have an interest in the ceremonies surrounding
death and know they will die  sometime. From eight

'toten,theyaremterestedmthecausesofdeath

and what happens afterwards.

e

Here are some hints for hahgiling these subjects :

Experiences help prepare for:a bigger loss. Talk-
ing about pets that die or finding and burying a ,
dead bird can help prepare children- for larger,
more personal losss- Talk about the creature's
death and the fact that it will never come back to
life.- Let the children plan and carry out cere=,
monies to express their grief. You can help the
children see that the menory of a loved pet lives
on even after death.

" Be hopest about divorce. Children worry about

being the cause of a divorce. Help a child under-
stand that she is not to blame for her parent's
separation. Stress that the parents are not

living together. A child may fear the loss of love
:.fymsaythattheparentsdomtloveoneanother
anymore. Talk is helpful, but, remember that the
divorce is basically the parents', not the child’'s
business. A regular routine of satisfying activi-
ties will help the child get through this difficult
time of adjustment. °

———

Books may help. There is a list of recommended
books and films to help children deal with death-
and other sensitive subjects on page 119.




Physical abuse is the easiest to spot.

hmisesmdingunesinoddplaces which
thechildcanml:explam Most victims of physical

abuse are under the age of six. With school-age

secrecy
Se:mallyabusedchildrennayemlbitsoneofthe
same signs as neglected and verbally abused children.
But unless the child talks about it, sexual abuse
is hard to detect. There seldom are witnesses to
this kind of abuse. Children are afraid to talk
" about what has happened. Alert adults must look
- for clues in the child's actions and words to .
uncover this form of abuse. There are many signs
of neglect. 'A child may come to school hungry,’
dirty and tired or wear odd clothing. Parents may

neglecttheerotimza%prnedicalneedsq,fachild.

i

Watch for the various signs of abuse and have a
reporting plan:

. Put one pergon in charge. The center director
should make all formal reports
:Infom the staff. All staff - caregivers,. cooks,
. ‘janitors and bookkeepers - should be alert to signs
. ofabuseandkmqu:ortmginstrwtmns.

Be prompt. Reports should be made within 24 hours
of suspected abuse .

Follow correct procedureg. Use a prepared form for

reporting to make sure all information is collected
_and recorded.’ ‘
Follow up ‘on reports. Careg:.vers who report-a case
to the director should follow up on their reports
to make sure that a formal report has been made and
to learn what action has been taken.

c

»
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BE ALERT TO THE SIGNS CF NEGLECT AND ABUSE 1

Eoaal

Caregivers must pe alert to the signs that might.
indicate a child is the victim of néglect or abuse.
No cne sign is proof that a child is being abused.
‘Abused children are likely to show at least several

of the -reactions below.

If you suspect a case of

neglect or abuse, share your concerns with the cen-
ter director. Caregivers should not try to solve

L)

’ theproblemsofamseandneglect There are
+ service agencies outside the center’ to handle these
cases.

Al

rd

Here are some common gigns of neglect and dbuse.

Pay attention when d ehild:

shows a sudden change of behavior. i '
is very cbedient or eagm"/t’o please. Lo
returns to old habits like thumbsucking.

is afraid to try new or difficult tasks.

has dull, expressionless eyes.

is a real loner, few or no friends. | .
is often tired, dirty or hungry. : ‘
has low energy and poor health.

tells "tall" tales often.

shows angr{z, destructive behavior.

has bruiseg or unexplained marks on body.

needs glasses, dental work or hearing aid.

talks about countless chores and duties at home.

"is having trouble with schoolwork.

says "I wish I could live with you."

‘child, usually a girl, acts too grown-up for her age. ,

shows sudden physical changes like loss or gain
of appetite.

hasasetofaches,painsandconplaints

gives vivid and clear descriptions of sexual
acts in games and conversatlons. .

ik




: " CONSIDER ‘SEX EDUCATION, SEX ROLES AND SEXISM

Sc}nol-agecrnldrmwantto]cmm%utﬂxe differ-
ences between boys and girls, and women. Most "
will be aware of physical differences. They will . :
bemstcawemedwithfi,xﬂmgoutwhatare "girl® ‘ i v
things"arxiwmtare"boythmgs Théy will think

about and p. kaypretendganmmwhich they act out

adult roles. The center environment can help to

break some of the rigid rules that used to. govern

children's play. Sexiem is the supporting of

traditional sex roles. These are limiting. If . ) -
boys are taught only to be strong and brave, they ’
may never learn to be giving or show tender, , -
affectionate feelings. Girls may not be able to -
fulfill their talents and skills-if they are : “
limited to only caring and giving roles. The child ’

care program can encourage free 1ce for.all

activities while considering that children often |

want and like to play with others of the same sex.

o

»

Sex education If children ask. questions, give
short, honest answers. Remember, when discussions' -
and activities touch on topics such as sex, care-
givers must know and respect therviews of the

. . - parents, the.child care program, the schools and
the community.

) Sex roles Each child should have a clear sextat ~ ’

‘ \ identity. The best way to help children learn this ’
: 1stohavebothnenandmnen1nrealllfew}ncan
serve as rnodels or examples. ' Children will copy .

andgmwtpbellketheadultsaromdthem They * o
. also learn about sex roles from books, TV and VA
movies. .

Sexism Everything in the environment should N
support an open attitude toward sex roles. Boys
can cook and sew without being called "sissy," just 1
as girls can do woodworking and play active games - -
without being labeled. Books give messages, too. ‘
Include those bdoks which show girls and women as
bright, strong and brave. Use books that show boys

¢ and men in caring roles. Some suggested books and i
matérials are listed on page 115.°

.
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NOTICE HOW MALES AND FEMALES
"APPEAR IN CHILDREN'S BOOKS

checklist.

You can help children thznk about how books, comics, TV, fairy

one below with them.may help. The children should know that
a book or story is how one person, the author, has described

"{"% tales and stories treat people. Using a checklist liRe the
&

the world. This is not necessarily the way it is or has to be.

_Select a book from your center's bookshelf. Lock at it closely and put a
Gheck in the colum which best describes the people in this book.
skip the questions which do not apply.

/

who is the hero or main character of the story?
Count the people in the pictures. Are there
nore pictures of boys and men or girls and
women? -

Who are the mean or ugly characters? -

Who are the quiet, shy or stay-at—lmfne
characters?

Who gets to do the most fun or brave things?
Who cries, hits or,gets into trouble?

Who are the smart or clever characters?
What are the weak, helpless or pitiful
characters? ,

Who are the leade.ré. or problem solvers?

Who are the gentle, caring or helpful
characters?

What jobs or careers & the adult characters
have? ‘

girls/women boys/men

What words are .used to describe jobs? firefighter instead of fireman
‘ g letter carrier instead of mailman
* : police officer instead of policeman

h

Now look carefully at the answers to these questions. Are males and females
treated about the same? Talk with the children about the results of the
Does this book treat people fairly or unfairly?

.
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- PREPARE TO HELP CHILDREN WETH SPECIAL NEEDS

"~ You must be prepared to care for children with
: _ special needs who may come to your center. Remem-
bex; these ¢hildren are no different from other
children. They need a safe environment where they
can exercise their bodies, use their minds and. :
learn how to get along with others. The materials - -
.~ - and activities that work with ordinary children '
‘ work with special children. ' All you have to do is
. give some thought to how you will use these things.
s Planning for and making small changes in the center
: tells both a particular child and sther children ®
“that you care about and accept the .«

&

Here ave some specific things you can do:
~ .

Hearing-impaired For children with a hearing
loss, always-make sure -they can see your lips as
they hear your woice. Use pictures, maps and
written-instructions along with what you say.

Visually-impaired For children who have poor
eyesight, keep the room arrangement basically the
same.. Tape record books. Keep pathwayS inside and
outside clear of hazards. Use a heavy, black
marking pen for writing notes or provide darkly
lined paper on which to write.

Physically disabled For children with wheelchairs
and crutches, have clear pathways and open spaces. .
Include ways to exercise with low chin-up bars.

Use ramps instead of steps. A box-type swing or a

tire swing is good for severely disabled children.

Emotionally disturbed or over-active Sameness is
important. Prepare the child before moving furni-
ture or.changing the schedule. Use a timer if
something must be done within a certain period of
time. Write down and find a special place to post
- schedules or directions for a ghild. )

Learning disabled Help the child keep belongings ~
organized. The child needs an assigned coat hook
and cubby. .Help the child find, arrange and ‘use
only the items needed to complete one project at a
time. Short, one-sentence directions are best. A

- child can play tape-recorded directions over as
often as needed while working on a project.

- s N
[
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HELP CHILDREN UNDERSTAND DISABILITIES

A better choice of words is a person with a visual

‘thing you can do is set a positive example for the TS

Before adults can help children understand and be
tolerant of others with disabilities, adults must

give some thought to their own beliefs. Our lan-
guage, books, movies and TV shows do not always show
people with disabilities in a~fair, accurate way.

We must make sure that we help put a stop to these $
false pictures. People with disabilities don'tswant
pity. They want to be accepted as individuals.
Attitudes expressed by language are important. .The
label, a blind person, describes the whole person.

impairment. Likewise, a person with a hearing
impairment is preferred to a deaf person. The best

children. What you & will affect the attitudes of
the children. If you respond warmly and show concern
but not pity for a special child,- so will the chil-~
dren. If you expect progress and independence, so
will they.” N

Here are some ways to explore-feelings towards
others with disabilities:

Make a "Hall of Fame." Help the children gather
information, pictures and posters about famous
people with disabilities. The children can write
and talk about these people. What role did the
disability play ifi a person's life? What diffi-
culties did a person face? If you met one of these
people, what questions would you ask? Candidates
for the "Hall of Fame" might include Beethoven,
Stevie Wonder, Franklin D. Roosevelt, ‘%Helen Keller,
Sarah Bernhardt and Ray Charles.

Books and films are useful. Storie$ abou ildren
with disabilities can be helpful. The bi phy of
Helen Keller is always a favorite with school-age
children. Help the children find stories that show
people with disabilities as pesitive and productive.
For a list of suggested books and films to use with
children see page 114. .

Introduce the new and different. Therapists and
salespeople can in e the aids and appliances
that people with disabilities use. Then the chil-
dren.can see and touch wheelchairs, braces and
other aids. Pictures in sales brochures are also
helpful.

~64-
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DISABILITIES ARE PICTURED

- Here is a checklist you can use with children to help them
\% learn new ways of thihking about the stories that they read;
)

5 see and hear: This checklist will help you and the children
o digcover which stories present negative pictures or views of
persons with digabilities. Use this checklist to rate books,

comics, TV shows and fairy tales.

2

Yes No

1. Isthepersmwitl‘xthédisabilityamincharacter in
tc:zhb% iztor.y. Main characters or heroes are seldom dis-
ed. . N

2. Dootherpeopleinthestoryshwxespectinste,adof .
pity for characters with disabilities? . -

3. Is the character with a disability good, not evil like
Captain Hook or Long John Silver? o

4. 1Is the person with a disability content and happy most )
of the time instead of sad and lonely? o -

5. Is the person with a disability independent instead of
always needing help from others? - o

6. Is the person with a disability clever and re;ourceful
instead of looking stupid like Mr. Magoo? o

¢

7. 1Is the outcome good for the person with a disability?
Characters with disabilities are often the victim of
violence or an accident. o

8. Does the character with a disability feel confidence
instead of self-pity most of the time? o . \

9. Is the character with a disability normal in all other
ways? People with disabilities are often shown to have
special strength or power. . o

10. Does the character with a disability have a real part in
the story instead of being just an added detail like a
blind musician in the background? . o

Score one point for each yes answer. A 8score of fewer than six tells you ¢

that the story does not show persons with disabilities in a fair way.

_ *adapted fram a Handicapism Scale, Barnes, E., Berrigan, C., and
Biklen, D. What's The Difference? Syracuse, NY: Human Policy Press,
1978, p. 64. ; . ¢ ' .
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MIXED-AGE GROUPINGS OFFER ' P
o ENVIFONMENTS FOR LEARNING

This book describes environments for school-age
children. But do.not overlook the advantage of
mixing children of different ages in the same
group. To some degree, what is called mixed-age or
cross-age care may happen already in your center.
First thing in the morning and late in the day -
those times when attendance is down - many centers
' mix the ages of children in one group. In those
" centers which separate their drop-in care from
their full-time child care programs, often children -
of different ages.are cared for in one group in the
drop~in program. At present, most centers group
children by age or skill levél for practical reasons.
"It appears that more thought and study is needed to” _ K
- design equipment, room arrangements, materials,
routines and schedules for use by children of
different ages in the same group. So while this
book describes #nvironments for school-age children
we do not want‘you to overlook thinking about the - " s
benefits of mixed-age group care for children.

Below are some of the. benefits o/f caring for o
children of different ages in the same group:

Brothers and sisters,can be together. Cross~age or
- mixed~age care permits members of the same family
to stay together.

Older children can help care for the younger ones.
- The older children can entertain, take care of and
. help the younger ones in a number of ways. This
benefits the younger children and caregivers. The
older ones_benefit from having the opportunity to
help others and feel good as a result.

Cross-age care reduces competition. With children
of different ages, the competition to be the best,
the fastest or the strongest is reduced. This may

/" have a long range benefit for the child and society.
Playing with others of different ages helps chil-
dren grow into more caring, thoughtful adults.

e




CONSIDER MILITARY LIFE-STYLES

Y

Q~:‘,,‘Ih|e child care center can be an important family
*and child support service. Children in military
families share a particular life-style. Most
children of servicemember parénts live away from
close relatives, move frequently, may be separated
from a parent on duty, are exposed to a wide range
of cultural differences and may have to face the
death of a parent. The center can reflect the
lives of the children it serves. This gives a
feeling of secugity to the children there. Display

. phs of the children who use the center.
Pictures from the local military newspaper make
good bulletin board displays. You and the children
can talk abdut the adults and the kinds of things
they do while on duty. Talking about and planning
for special problems may help the children adjust
to the special demands of life within the military
setting. ' ]

{

st

1}\‘an of ways to help % onitd adjust to change:

Talk about moving. Moving is a big concern for

° school-age children. Adults can help a lot. lLeta
child know that i®is all right to have some fears
and concerns. Try to be positive. Talk about all
the advantages of moving to a new place, seeing new
things and meeting new friends. Involve the

~ children in letter-writing projects, whenever a

- child is moving away. Books may help. "Books for

Kids About Moving," published by the Bekins Campany,
suggests 30 books on the subject. The address of
where to send for-this booklet is on page 112.

Wateh for changes in behavior. A child may be
upset by the return of a parent who has been gone
for a while. The child may be confused, fdeling
hurt- anger as much as joy. A misbehaving or

tearful child ur kindness,
sympathy and understanding.

Career exploration ig important. Children should
know and talk about the military as a life-style.
But it is important that these children learn about
careers not only in the military but also in the
civilian world. School-age children can begin to
learn about thg-wide range of career choices
available to them so that they will be truly open
to choice later in life. -
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THINK ABOUT YOUR OWN REACTIONS

School-age children are tying their own sl?oes,
buttoning their own coats and blowing their.own
noses. They often know exactly what games or
activities they want to do at a certain time. They
s/ may.choose to draw, paint, orgam.ze a club or read

a book.

_of adults.

These children are growing more independent

They still need and use adults, but in .

different ways than younger or older children.
They often-need an adult to step in and show them
fair ways to settle arguments or deal with rule-

‘breakers.
activities.

They may need new ideas for projects“or .

They profit from adult know-how or

expert advice to learn new skills. Children rely a
great deal on adults for guidarnce, attention and*

val.

ad

They copy or model the behaviors of the
und them. If they hear kind words, they

are more likely to be kind. If they hear harsh

words, they may copy them, as well. In studies of _ -
child care centers, caregivers have been found to

behave in different ways with children. Some:

qualities promote healthy developnent nore than

others..

Y
), '{‘-‘)

I\

c./é‘ﬂ
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Most caregiver behavior include“s some of the
following qualities:

Encouraging ~ The caregiver helps children express
their own ideas and adds to their own selection of
activities. The adult also infreases the chil-.
dren's knowledge of social and physical skills,
responsibility and understanding of the world.

Guiding The caregiver helps children understand
their world and different ways of doing and seeing
things.

Restricting The caregiver makes it clear to
children, without shaming them, that there is
freedom b ys within the‘rules or limits

which be reéspected.

Neutral The careglver tries to give information
i - Or express an opinion, but does not try to influ-
. ence the child, The caregiver accepts the child
regardless of behavior or outbursts of ‘anger.

Which kinds of behavior do you fmd yourself using most? If
you find that you spend most of your time correcting or
restricting children, you may want to find some new ways to use
the enviromment so that you can encourage and guide more often.
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e s COOPERATTION, NOT COMPARISON

' Gamés of coupetitmn single out winners and make

. oOther cultures, children can learn about different ‘ .

. . USE GAMES WHICH ENCOURAGE

comparisons. Winning may depend upon size, . . ?i'
speed or strength! Comparisons are based on quali-

ties over which the child has no control. School- -
age children take winning and losing very seriously.

They base their feelings of success.upon their = -~
comparisons with others. They want to know who is

best at throwing a ball, running or jumping. : y v
Caregivers can offset this by showing.the children .

. fun ways to play and.games that call for cooperation

instead of competition. Such show children ~

how to work to get alo teach them to '

share. These each child partly responsible s
for a successful outcome. When there are no losers 3 IR

or loging sides, children can play with no fear of - *
failure.. This frees them to really enjoy them~
gelves. Since many cooperative games come from

ways of life while having fun. r a'list of
suggested game books see page 113. \ 4

- ' 4

. . - . .
' Encourage cooperative games and discourage wnfair
comparigonsg: -

. Role-playing may hfﬁlp./ If name-calling is a

problem, role-playihg

- other ways of behaving.' Have them form eroups of

three or faur. Then they develop real or make-

v believe incidents, assign roles and plan lines.

: * Each small group presents a, skit to the -larger
group. 2 rds, ask the actors, "How did you
feel?" Ask the audience, "What else could have °
been said or"done?" Have the children reverse
roles in the kit and act it out and talk again.

Play Muk, an Eskimo laughing game. Muk means
silence. The players sit in a circle. One is in
the middle and points to another. That child says
"Muik" and remains silent, without laughing. The
. playér in the middle makes faces and funny move-
- ments to "break the muk."- The player who laughs
gets a funny name and goes to the middle.
: N ‘Allow for differences. Support and help a child
o " who chooses not to participate in a sport or a
' activity. A child may be teased for not wanting to
join a baseball game. Help out with a few words,
" such as "That's 0.K. I'm not so wild about base-

et

may help the children find -

ball myself. Dion and I'll‘watch." .
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.r QECK’EURWSTHEFNVIRNMENI'
SUPPORIS#ANDRESPECI‘SDIFFERE@CES

7

4

Use the\checkifat ‘beldw to see zf your school—age center envi=
ronment allotvs for and 8upp9rts differences.
a— "\ »

3 P J “ ¢

A barner—free env:l.roment aIlows for wheelchalrs, walkers and ‘crutches.
B ¢ LA
) . CaregiversmakechangeSNantheprogramforchﬂdrenw;thspeélal

. . vy \
. Vo «
o e - -

____ Space and program supports free play o ckuldren can,practlce "leader
T -and. "'follower" roles wh:.le at play.
TN < e e
____ 'Mfiere are spaces and opponttmltles £ot both "loners" and joz.ners" to
- feel. ootyfortable. A . i

e - : .

¢ —

Careg:.vers a‘re alert to éhlldren s neeés to try out behav:.ors as long
. asnéme 1s be:.nghurt .

. H ”~
LN ; “ve

Et;ulgnent and oppprt:lmltl&e allow for rlsk-tak_mg and lmp.t—test.mg.

There are opporttmltles, equlpment, supplles and games for both active
and mgorous or calm and quiet: play.

<

25111 act:.v1t.1es a.re eq‘ually ava:.lable to boys and ga.rls.

L}

Nb.le careglvers,r volunteers or’ v:.s:.tors provide male rrodels.
Malé and female 'adults lead act:.v:.ta.es and share duties e4ually.

/E

' Books, plcttzres, act1v1t.1es and careglvers respect d.lgferent cultures.
o4
Books, pJ.ctures, act:.\n.t:.es and careglvers respect dlfferent farnlly
«styles. W -, oL o . - .

.

Carefglvers andall adults J.n thecenter\lmmfnqtodetectlsigns of

, "The Jprogram. includes group dlscussmns and Safeguards aga.mst one
~child or gu:oup bel:Lttl:Lng another o
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- ; UNDERSTAND YOUR SCHOOL~AGE -CHILDREN _

School-age children need a full and varied program.
They need challenges and .interesting materials, °

.. They need caring adults who can listen. These
children have talents and skills to explore. They
have personalities to develop. They have boundless
enexrgy to use. They have creative, new ideas to > .
try. They know what they like and can take an s
active part in planning a program to match their

interests and skills. - ) . ’

Here aye some.of the things school-age children
like: , / : \

School-age children want to choose and do real
work. This night include caring for animals,
shopping for groceries, painting equipment or
furniture, caring—for younger children or building
& clubhouse. T
School-age children want to practicé and show off
. their gkills. Children like'to be the best at what
=~ " they do. They will practice and learn the skills
needed to excel in anything from sports to reading
to riding a bike to painting. : .

School-age children like clubg. Children love to
have activities organized as clubs, with rules,
meeting places, flags and emblems. Centers can
recognize and serve this need.

]

- L ScJ;woZ-age children want to learn leisure activities. |

. School-age children-like to learn hobbies, individ-
"ual sports and creative ways to use their leisure
time. Centers can fill the gap which the schools
may ignore. : v '

Sehool-age children want to learn about the community.
Make other parts of the installation as much-a part
of the child care environment as possible. This
can include field trips and recreatiop like bowling

. or swimming. It is also a great benefit to the

- chi:_ldren if they can safely walk to and from these
-various activities. c

What did you like to do as a child? Can you remember thgge things
you did which had a real purpose? Did you deliver newspapers or
. cut lawns to save money for a bike? Did you and friends organize
a carnival or put on a puppet show to earn money? These kinds
of activities are important to school-age children.. Try to
find ways to include them in your program.

v=3
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KNOW WHAT TO EXPECT FROM SCHOOL~AGE CHILDREN
"\

. Most children go through similar stages yet no two are exactly alike. .
Development varies from child to child. So it is helpful to know what
.to expect at each age. Then you can plan programg that suit the inter-

~28ts and abilities of the children. Also, you can keep a close watch
on each child's development.

You might expect to see some of the items listed below when a child is -

SIX: ' . )
____ takes pride in begmm.ng "real" school
____ growth is slow and steady, beglnmng to lose baby teeth
ikes to be active - running, jumping, skipping, hopping and climbing
efers friends of the same sex; char:geé playmates often
____ likes make-believe and pretend play ) *
likes jokes, rhymes, name-calling and experimenting w:.th "bad" words
_' quick to protest when others cheat

SEVEN:
_____may be quieter'at age six f

__ likes t:orune.rrandsandhelpmthothers
—__ interested in difference between sexes and where bables come from
____ growth is still slow and steady )
_____Pplays in larger groups of children than at six
___ likes to play in secret hideaways out of sight of adults

'__ thinks and talks about feeli.ngs
____1is concerned about right and wrong and gvod and bad

EIGHT: | ' . .
likes real conversations with adults | “ —
. will test limits of adults L,
___ very fearful of failing \
— likes games that use small muscles like jacks, hlbtmg a target
likes active sports like r:.dmg a bike and roller skating
_____ wants real infontation about the world
fnends are very important




NINE: <

o

____ friends are very inportant:, likes clubs - - L.
____ budgets;time, works on long projects

likes crafts, isew:'ng, knittiné,‘ working with tools
___ likes collections and organized games with well-Gefined rules

likes to read books and look at magazines

may be, pesty and hav:e many little fears or worries

« TEN: o .

TWELVE: : : .

_-_ beginning of growth spurt; physical, sexual changes begin for koys

- thinking is. Mung more adultlike

____ oonflict of feelJ.ng too old ¥or same things and too young for othm:s
____ wants more independefice, to choose own friends, clothes, TV shows
R easily embarrassed, wants more privacy than before ) -
’iénterest in opposite sex begins .

happy, well-organized and values privacy .
_____1ikes to join clubs, form groups; needs a "best friend" 2
may copy friends, TV star, sports hero or popular singer ‘
wantstobegoodinsports; teams are important
can plan ahead -for field trips and projects
can see other points of view

|11

ELEVEN:

_____girls begm to matrue sexually (on the average, menstruation begins
T~ at 11-12 years of age) ‘

belongmg to a group very important

- family, economic or race differences can be of concern “
girls fall behind in physical strength and endurance -

emotional and body changes may lead to temper outbursts
canbeveryoutspokenornﬁeat times

.

||||I~

—




2]

mpm{opsam:rm@mnm'gmonm -

<

, ot

-Byagesmmstlagsmgmwﬂmanddevelopuentw:.ll

have been detected. . Yet some pmblens, especially

those related to hea.rmg or seeing, may still be

undetected. So it is important that caregivers

watch each child carefully for possible problems.

Children grow at different rates. Because a child

cannot do just one thing that is nhormal for a

particular age is no cause for alarm. A child just )
may need nore time and practice to develop a , *

| skill, With school-age children, problems related .

to behavior and school will occur nmost often.

Inform your diréctor if you observe a “child who

shows, signs of haying difficulty seeing or hearing. '

skills.

. Watch for children who have behavior problems or -
have difficulty performing a number of the usual .

>

Belalert for any signs that might indicate a

prablem mltl} .development‘:

Hearing unpawment Watch for a child who does not

..come when called by name to snack or a favorite

activity. Watch for the child who is not surprised
by or does not turn toward a loud or unusual sound.
In some cases, children who have been labeled "bad"

~ because they didn't come-when called have been

found to have *a hearing loss.

Vigion wrpawment Look for a child who tilts her

head forward, holds books and toys cldse to the
eyes, squints or rubs her eyes often. ‘A school-age
child may complain of headaches or fuzzy visjion.

Overaetive behavior The overactive child is more
than just full of the normal high level of energy
of children during this age period. The truly

'overactlve child moves without thought and purpose

and is. not successful in hlS work
Destructive behavior A Chlld may fJ.ght, be a
bully, -lie, cheat or demand attention in many ways.

" This may -result from a child who has not had the

opportunities to develop appropr:.ate behavior. Or

. it may indicate the child is living with too much

stress. A divorce or other problem may be too much
for.the child. In either case, the child needs
help suitable to the special problem. Y

A
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BREAK SKILLS AND{INFORMATION INTO SMALL PARTS

With, school-age chlldren you usually can use direc-
t.zonsthatmvolvemrethanonestepatatme A
child should have no trouble if you say, "After you
hangupyourcoat, you'may put on your apron and
begin painting.” A younger child or a child who is
developing slowly requires just one direction at a
time. In such a case, give simple steps one at a
time. -You might say, "Hang up your coat." (pause)
. "Put on your apron." (pause) "Get a paintbrush." -
_(pause) "Now you are ready to paint."” The way to

" “break a task into small parts is to perform the
task yourself or watch somecne else. Then look for
each different step. You may have.to repeat the
process several times before you can ‘decide exactly
upon each separate task. It is easier for all
children to learn new information if you present it
in small parts or 'steps. This way you show or
teach only one thing at a time. The key is to
change or modify directions to suit the needs of

-

different children. - j

~
P

-’

Below are steps for demonstrating a cooking prog-

ect. Most school-age children would benefit from
this combination of action and words:

List the materials. Begin by showing all the

spoons, bowls and equipment. Pick up each item as
you talk about it. Give all important information,
pomtlng out such things as the 1/2 mark on the
neasun.ng cup Point to and name all the ingredients.

Demonstmte in gteps. Talk about what you are
doing as you follow the recipe one step at a time.
Tbllhowtoneasureorscrapeacupclean Make
sure you include each little detail. The children
will learn by watching and listening.

Show the finished product. Let the children see or
even touch or taste the final product. Then they
}mowwhatoutcanetoexpectwhenﬂueymake the

rec:l.m. . . '

Qu;a'ckly review the main pointb'. Give a fast -
sumary of the main points.of your demonstration.

Ask for .questions, By this time the children will
ke eager to try their own hands at making the »)
recipe. Give them a chance to ask questions about,

important points they need to' know.

=77~ :




PB@FIE(IBLEG\MESANDACI‘IVITIES

Children want -to play games that test and improve™ .
their thinking and physical skills. These might

include any number of games from checkers to ping

pong. Children like to learn the rules and skills .

necessary for a variety of structured games. ) v

School-age children like to -play active games like
kickball and football. They like quiet games-with
small pieces that require control of small muscles.
These iflude jacks, es, pick-up sticks and,

tiddley winks. They. 1liR® gamés of strategy like L -

checkers and chess. They like card games, suwh as ) ,
"Concentration," "Go Fish" and "0ld Maid.". At '
times, caregivers. might want- to- introduce new games

- or activities with less structure and fewer rules.

-~

School-age children like games and activities
Which:

Allow for several different kinds of participation.
Some may draw a large mural; others may paint and
fill in the background color.

Allow for different levels of skill. Some may
shoot baskets while others practice dribbling.

Allow for different lengths of time. Some may
spend just a few minutes putting together a puzzle
while others stay much longer.

Allow for growth and learning. Children like a
little challenge. They like activities that involve
a few new steps, ideas or skills.

Provide for enjoyment and success. Children feel
defeated by activities which are too difficult.
They 'get no satisfaction from those that are too
eaSY. ] :

Make it easy to come and go. In centers which
.- provide drop-in care, activities that are easy to
enter and leave at any time are best.

. 4 What did you like to do most as a child? Did you like to play

ball, collect stamps or build things with wood? Car givers
who liked to cook or garden, for example, can share_these
&S activities with the children in fun, enthusiastic ways.

1

* N
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MAKE GROWN-UP WORK A RART OF CHILDREN'S PLAY
N .

Play, projects and activities will take up-most of
the children's time while they are in the center.
However, they will enjoy and benefit from learning
about and doing grown-up activities. Although they
may be doing real work, it should be fun or some-
thmgtheyvantorcmosetodo. The opportunities
for children to participate in various activities
willvaryfromomtertocenterandsmnerto -
“winter.  The key is for children to be able to find'
ueanmgful fun ways to help with shopping, garden-
ing and making minor repairs. )

Here are some ways that children can work around
the center:

Have the children conduct safety checks. Children
can use a safety checklist in your school-age area.
Show them how to inspect toys; equipment and the
environment for safety hazards. A clipboard and
inspector's badge add an air of importance to this
chore. This will be a pop activity so let .
different children conduct the inspection each
week. Most children will take this responsibility
seriously, but caregivers must still make their
assigned inspections of the environment.

Encourage cross-age contacts. There are different
ways school-age children can have meaningful con-
tacts with younger children in the center. ‘Some
children will enjoy putting together a traveling
show. They can make up and present puppet shows
for the younger children. They can share their -
singing and dancing skills, pjziorm poetry and
rhymes or read books. ,

Turn routines into special events. School-age
childregn, of course, should help with all the
routines around the center. Routines are more fun
when approached in new and different ways. Suggest
that they sweep or wipe the table to music, Let
themtumsmcktineintbpartytine. Children can
tum pepcorn and juice dinto a special event with
inflated balloons, spec1al placemats and circus
name cards.




‘ PRACTICE PROBLEM-SOLVING WITH THE CHILDREN

Two creative ways to solve problems are braingtorm-
ing and changing things.’; To brainstorm, one person
or a group lists all ideas as .fast as possible.

List everything. All ideas’are acceptéd equally.
Judgment is withheld. After,a list is complete,

then you and the children can degide which ideas you
like most or which will work best. Once the chil-
dren know how to brainstorm, it is a good tool to
use to help solve minor problems. For exanple, you
can help two children who are fighting and name-
calling. Stop the fight. Then ask the children .
involved-and others nearby to suggest other ways 3
these two could settle their differences. Changing
things is very much like brainstorming. This )
involves thinking of changes, large or small,.which
would improve g familiar object or event., If an

idea seems really "wild" to you, ask a few questions.
Then you may better see what the child was thinking
and the idea may make more sense to you. Have fun
getting the children to talk and think about changing
things. Ask the children to list or draw changes

for activity areas, the play yard, read.mg corner or
private spaces.

-

- . —

;

— ) Brainstorming  Find a familiar object to use,*such
s as a spoon le knife, bar of soap, shovel or
pencil. timer for five minutes. The chil-

dren call out or write down possible uses for the
object you are holding. Remember, you or a child
cannot label any” idea as good or bad. A sound or

00000 look that judges an idea i t itted.

3600690 : judg i is ‘no permit

88%80 Changing things #1 Give each child a sheet of

00008 paper containing circles or squares. Use directions

00000| similar to these: In five minutes, see how many
00| objects you can make. Add linee inside, outside or

both inside and outside. Try to think of things no
one else will.

Changing things #2 Give each child a piece of
paper which contains a few linds. Use the number
of directions to suit your children. (1) Draw a
picture. (2) Add a title. K (3) Write a gtory.

»

Changing things #3°® Use a,picture of a common
object.  Give directions, such as these: A4dd to
this picture of a toy dog. Dz'aw, tell or list
clever or unusual changes. Don't worry about how
much 1t will cost, just so it will be more fun to

play with.
,\

58 |[wlf
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ENCOURAGE CREATIVE THINKING

Children often have unusual, creative thoughts.
Caregivers can encourage this if they look for,
accept and reward more.than one solution or answer

to a question. Some

tions have only one answer.

"What is that plant in the play yard with leaves, \

bark, branches and trunk?" A child recalls informa-

tién, a label, name or past event to answer.

Questions of fact have their place. We all need to

know certain things. Questions that can have more

than one answer encourage c¢reative thinking. Such

questions might include, "How do we use trees?"

"what other creatures use trees.and how?" "How

many kinds of trees are there?" "How are trees

different from other plants?" Caregivers can

encourage creative thinking by the questions they . -
ask and the answers they accept. A child who - -

enjoys finding more than one way of looking at

-

things will have this skill for life. :

frs

Practice, asking guestions that can be answered in
more than one way.

Ask questions that encourage imagination. Have a
small group of children tell a story which you or
they ¢an write or tape record. Ask questions that
will lead the children to think of original answers.
If the children need help getting started, ask,
"What's the story going to be about?" To help the
children along, say things such as, "Then what
happened?" "Then what did they do?"

Solve problems more than one way. Whenever possible
ask the children to solve their own problems.

~—Always give them enough time to think of their own
Ask for more than one solution to problems,

_~ such ;:, "We are out of glue, what can we do?"

"Jamie is feeling sad today. How can we cheer him
up?n - ]

Find more than one use for things. Children often
find more than one use for a thing as a natural
part of their play. A pencil can stir paints or be
a magic wand for a child practicing magic. Care-
givers can help children by allowing different uses
of things, as long as they are harmless. Adults
can reward new ideas with words of praise. "That
matchbox makes a good garage for your car."
. X

N




DEVELOP CHILDREN'S TALENTS

| School-age children will work hard at learning to
-play an instrument. Some will even teach themselves
to play if given an instrument and a "how-to-play-
it" book. These children want to play real instru-
ments to practice their skills or make up their own
songs. They also want more than paste, tempera
paints and glue for art experiences. They want to
learn how to use. the potter's wheel, oil paints and
water colors. Quality tools, equipment and instru- .
ments are expensive. Adults must have know-how and
real skills they can share. It may not be easy,
but the center should do everything poss:.ble to
provide real opportunities ‘for creatJ.ve express:.on.

)

Here are some ways to encourage the. development of

o

P

children'’s coreative taZents

Seek expert help. Parents, college and high school
students and pmfess:.onal artists can make exc:.t.mg
visitors. They can inspire the children as they
play musical instruments or display their talents
in drawing, painting, pottery or poetry. They can
share their talents and show the children some |
special, specific skills. Arrange for children's ‘
lessons or sessions with other base facilities such
as the ceramic shop and arts ar}d crafts center.

Set aside a music room. School-age children like
to experiment with and practice playing musical
instruments. This can happen best in a special or
Separate room. A piano, guitar, recorders and
drurs are good instruments. The children will .
enjoy a wide range of music if it is made available
on cassette tapes.

Plan a center publication. Encourage those who
like to write and draw. Let them plan and publish
a center newspaper or magazine. Suggest a variety
of features. These might include a "just-for-fun
section” with jokes and cartoons, news of children
'.t«:rl'hn; zk mgvmg and biographies of "the helper iof

v
=

Surround the children with good e:camplee. You can
often borrow art prints from public libraries: Use
these along with books, records and tapes to
introduce your children to great accatpllsl'xmants in
art, architecture and music. )
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USE FOLLOW-UP ACTIVITIES OFTEN

‘to the children and
follbw-up activity is that it helps to reinforce

the purpose of an event.
drawing a picture or making

what they saw or did.

.;ideé\‘to have a var:.ety of activities.
use a theme or develop follow-

‘n'oxe the program will make
ﬂmezng:ren . The value of a

While the children are.
a mural about a special —

get a clearer understanding. Work to find a =
variety of follow-up activities. The children will

soon tire of drawing a picture and writing a story

after every activity. Be willing to a t different |
levels of participation in follow-up ivities. -
Scme children will be more enthusiastic about some

projects and activities than others.

-

< .
Some suggested follow-up activities tp get you
started thinking on your own:

‘Make model scencs. BAfter a field trip to get

acquainted with the neighborhood, let the children
have small boxes, cardboard and colored construction
paper. On a table.or large board, they can con-
struct a model, including bu:.ldmgs, roads, parks
and main landmarks.

“Vse ﬂo ﬁi and pZante. A good follovv;-up activity

for walk is to press flowers and plants.
found along the way. This can be a sinple project
which includes just labeling with the common names.
It may grow to include botanical names, line
drawings of blossom and leaf shapes, vein patterns
and related information. Use leaves to make
rubbings. Place the leaf vein side up under a
piece of paper. Rub with the side of a crayon.
The results are dramatic. ,
Have art projects. . Use your center aguarium or a
trip to a local aquarium as the focus for an.art
project. The children select different fish,
snails or water plants to copy. Each child makes
two of the chosen itef: The child paints, colors
or decorates the two pieces. Then they are stapled
together and stuffed with newspaper. Attach
strings and hang.these from the ceiling.

&




CHECK DEVEIDPMENI‘ BY\%’ICHING CHIIDREN AT PLAY

Watching children at play may help you learn more about, check

S the development of, or understand a particular child. ,Then you

&b can help each child's growth aceording to his or her interests
and needs. . ‘

\,.’é,; BeZow i8 a checkltst to, heZp you observe chderen at play.

Does the ch:.ld choose one partlcular actlvn.ty more often W

Is there a theme to the child' s pretend play, artwork and er
actJ.vn.tJ.es which might reveal a special interest or em?

Dunng pretend play, what part does the child take - a weak ©r strong
character, a leader or a follower?

_____Does the ch:.ld like to piay alone, watch othe;‘s orl play with others?
_____Does the child always choose to play ‘.dith the same children?
_____1Is it easy for the child to join a group and how is the child accepted?
_____Must the child always have her way or does she give in at times?
—__Is the child usually a follower_ .or \a ‘leader? o
____ Does the child like to be with adults more than with children?

— Is the child often involved in fights? Is there a common cause? -
. Is‘it hard for a child to get started in an activity or stay with it?
___ Is the c¢hild willing to try new things?

Does' the child think of new and differ.:ent ways to do things or copy ‘.

oﬁers?
Is each cl'uld respons:.ble for cleaning up and putting away toys and- |
T equipment? . .

Does the child fun and jump and use large muscles w1thease and control?

_____ Does the chjild choose or awoid sewing, crafts, jacks or any other
T games or activities that require controlled use of the small muscles
'ofthefmgersandhands? R VY

Doesthechildtalktohmselﬁandotherch:.ldxenwxmeasewhlle
T playing? ..

- rd ‘ e

’

*Adapted from Cliatt, Mary Jo Puckett, "Play: The Window Into A
Child's Life," Childhood Education, Vol. 56, No. 4, Maréh 1980, pp. 218-220.,

v
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I-IELP(HI[DRENEXPRESS'&IEISELVES

Some children like to paint or-use clay or wr:.te

*poems more than others. Cm.ldrer.; often go through

stages. They will ‘'spend every poss:.ble moment S

drawing-or making up: songs, whatever is of current ) .

interest:  The center environment should allow for ‘ o v
© all the different interests within a group and the " . -

» Changing interests ts of a single child. Give children
satedxoloemtwwtheyusethevanousnatenals. !
Keepmnu.ndtﬁemportanttlung:.sthatcmldren
have opportunities to express, themselves, Fifteen
children are not expressing themselves when ‘they SN
copyaca.reg:.ve.rsmdelandmakelsbwnues thal:

_lOOk allke v - ™

Fid

b
kG

* . ‘ ¢ - )

4 ' : Here are some ways to help. school-nge chzldren
expg'ess thew ideas and feeungs freely:

« ' With music and: movement Tet, them make up. their
omsongsanddanc&s ‘Ihlshappensbatwhen_
* . -everycne part:.c:.pates and -there is ho aud.lence

With art Plan different kinds of parta.c:.patlonz

‘ Provide structure'and teach basic skills and how
t&'use tools, materials.and equipment. Then allow
for free dﬁtce. .Iet the children dream up, plan . . ,
andcar.ryo thelrownartprojects L . _ Lo

: . Wzth \storytellmg Learn_some stor:.&s or make wp . -
- e yourowntotelltotheeh:.ldren Encourage the ’ - ’
) . children to tell stories. Begin a story and.let
’ - "them finish it. Have a small group sit together
.andtaketumstellmgafaml:.arstoryorone' o,

.theymakeupastheygoalong. v

* ~ 7 With puppeté - schophage chlldren 1like -to make R
and use their own puppets. Most children will L
"act out" their”feelings with' a puppet while not -
- always able’ o’ talk’ about them.c " L Dol
- < With creatu)e chcvna Most: .childrén; enjoy plann.mg L
' . and ‘acting out skits. Feelmgs are more -easily Co

\ expressed when everycne is involved nxiiiv:;dually .
ormsrrallgmupsandmone:.svatchmg. :
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MAKE AND USE PROJECT BOXES TO ADD INTEREST

Project boxes can be a great help on those days ) ! , «
when the children come to you and say, "We don't , )
know what to do today." Plan and make a set of <

boxes and label gach according to its contents. - : .

The boxes give the children fresh supplies and

materials and suggest a theme for their use. Once

the childrdn are finished with a particular box,

put it back into storage. Project-boxes are more

interesting when they present materials or ideas

k)

that are samewhat out of the ordinary.

) Here are some suggestions for project boxes:

Storekeeping Collect empty food:boxes, cans,
play roney, pencils and paper. The children can
set up a pretend store, shop, add prices and

~ the like. C

. N ' ~ * #
““f\ A >
g;.r‘»,-q'/" 5 Circus days Store together clown makeup, scarves,
2 ‘\1\ p ' hats and a variety of props. The children can
el (/é@fﬁy/ ,  make: up,” dress Up~sad make believe circus days.
AN LT .

-"‘/&‘f?/ Make and shape it Put together a recipe and the
’ ingredients for play dough. Following a recipe
" and making the play dough may be more fun for
school-age children than actually shaping things:
. : . out of the dough. 1In this case they can donate
e their end products to the younger children ‘in the.

L . - center.
.:.»;{‘( )@ ;‘,n ‘ 1
é;g‘??"’; N A costume box  Gather all kinds of paper bags,
- N SRR .  fabric scraps, marking pens, yarn, tape and other
"\ mw‘?ﬁ{-‘éﬁ S beautiful bits of junk you can find. Write out a
ol ¥ s _; ‘few. simple directions, such as the following: You
\;\:\% A e are to make a sMirt, dress, pants or some article
e s« Oof clothing that tells how you feel, shows your

favorite color or tells what you want to be when
. You grow up. After you have finished your costume,
3 show and talk about your costume with your friends.

.

-t . 4 sign kit Cut words with large print from = |,

. ' magazines and newspapers. &et a set of rubber

: , lettek stamps and an ink pad. Include a supply of
g . . surplus cardboard. The directions for this box can
ask the children to make signs that are needed '
around the center or make uwp funny slogans.

r—\‘}'
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» times-they are eager to learn a new skill.

HAVE MATERIALS AW&ILABLE

'School-age children enjoy different kinds of partici-

pation. in arts and crafts at different times. Same-
They want
expert instruction so. they can learn how to do same~
thing, such as basketweaving or painting with water
colors. They also free use of a variety of
materials. This all them to add their own touch '
to an ongoing project or make their own original
creations. If you keep a collection of craft books

‘in the room, children often find and do projects

on their own. Tape different suggestions or
directions fornewpmjectsmthewallmar the
art supplies., Make cardboard trays for tyansporting
items, especially anything that spills, like glue
or paint. Keep paper scraps in a box. When a
small piece is needed, children will not have to

use a whole piece.
(

Some materials that schooZ-agE children will find

a use for include:

srall wooden sticks

toothpicks |

yarn

. string

pipe cleaners

crayons

chalk b

scissors

hole puncher

stapler -

tape

paste .

glue

paper plates

surplus foam trays, dishes

paper scraps

i ' assorted -fabrics
glitter .
egy .cartons . -
s milk cartons
. buttons

nylon stockings .

- | . . \

-

ping pong ball§
wire ‘
plastiq bottles and r

', containers v

zippers

. empty spools .

nails and screws
nuts and bolts ‘

" socks, mittens, gloves’

adhesive paper scraps

‘greeting cards

magazines

newspapers

shoe boxes

coffee cans

aluminum cans

ribbons

carpet scraps

calendars

spanges , 4

hinges ‘

wall paper )
match boxes -
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PROVIDE OPPORTUNITIES 70 LEARN SKILLS _ 3

Caregivers must know or learn a few skills that they 4
can share with school-age children. Those favorite : )
projects of 'your youth at hame, in school, soouting or e ,
4-H often are good ones to share with the children in }$%;>

-your care. You will find pictures and directiops in ;;,=24*~j

craft books and children's magazines. Take adult [_,j—}_'i’;-;: A ]
svening craft courses. You can simplify and share W e s

what you learn with your children. " .

-~

i

* k)

»

. Here are some specific skills that school-age
children enjoy learning:

knitting hand-construction with clay
" crocheting ‘ using a potter's wheel
erbroidery " making kites
stitchery lacing leather
sewing' _ toéling leather J
Spool knitting using woodworking tools 1
braiding ' \E?Iving Msoap" stone.’
‘weaving . wood c%réing
tie-dying ' paperfbldlng
P batiking block prlntlng \
basket@eavir:g rug hooking
| macrame - ) photog;aphy
knot tying, \

Did you develop any special talents or skills as a child?
Then you know how important it is for a child to find the R
satisfaction of working hard, ‘practicing or repeating some-
thing to seek perfection. The child care cneter can provide
important opportunities for developing. talents and real skills
in depth. “.These might include gymmastics, crafts or mustc.

=90- 8/
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100K FOR NEW AND D

"7 School-age children like new and different approaches
t5 art. You can help children find and try a
variety of methods. Children will want to return
to; and repeat same activities, but they do enjoy
trying new ideas. Search throuwgh arts and crafts

- books, -get suggestions from camp leaders and school
teachers, dream up ideas of your own or let the

Here are some ways to add interest and variety to
pcgnting: '

Sidewalk art Fill a muffin tin with water. 2d4d
different food colors to each cup. With a brush,
the children can paint a sidewalk. The next rain
shower or a hose will easily wash away the paint.

Painting cookies Beat an egg yolk and 1/4 tea-
spoon water with a fork. Divide into two or three
small cups. Add drops of food color. Use siall,.
clean brushes to paint cookie dough cutouts. When-
baked, the cookies will be colorful and safe to
eat, :

Painting with crayons The children arrange crayon
" ~shavings between two sheets of wax paper. Pressing

with an iron will melt the shaving$ and stick the

two sheets together. .
"Quick draw" painting - Fill squirt guns with-
thinned, water-based paint, :lLet the children paint
murals using only squirt gun splashes. .

. L

Sand painting . Put white sand and tempera powder
paint into paper bags and shake, Use this colored
sand’ to make sand paintings. Have.the children
draw designs on heavy paper or cardboard. Then
" they cover their drawings one section at a time
with white glue. ,They choose one color to sprinkle
on that section. Then they shake off any sand
which does not stick to the glue. They repeat this
prcl>cedure until all areas are covered with different
colors.' . \

/ ’

Body painting On a warm summer's day, let the
children wear bathing'suits and experience the fun

' of decoratingftheir bddies with stage or”clown make-
up. Have tubs of soapy water nearby.

- ]
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USE NATURE IN CREATIVE WAYS TO TEACH ART

You can use nature to teach art in creative ways. {
..Naturehascoloranddesz.gnthatmsplresusto i |
draw, paint and create.” The colors of nature make |
dyes and paints. Natural objects are beawtiful and

interesting in weavings and collages. Take the : L :
children into natural settings as often as possible :
and see what happens. ,

- Try these ideas and dream up some of your own to
o use nature to teach art:

Use natural materials. Give each child one sheet’
+of paper. Take them to an area with trees, plants
and flowers. Ask them to pick an cbject or ‘scene
they like. Then they are to use whatever natural
supplies- they can find. Grass makes a green color
and dandelions make yellow. Charcoal can be found
— in some locations.
. Weave with natural objects. Make a weav:.ng board
. with natural wool and cardboard. Wrap the yam
around the cardboard makealoom. Have the
children find and weave.in natural cbjects. 'These'
mJ.ght include” weeds, ¢orn husks, tw:.gs and feathers.

~ , Make a collage. Nakural items, such as twigs,

) leaves, weeds, pebbles, seashells and sand, make
pleasing collages Glue cbjects to cardboard or
stick'them into a flour dough background.

Make natural hanginge. Have the children collect
natural, flat cbjects such as leaves, weeds and
. blossoms. Arrange these into a scene or design
. " Detween two sheets of wax paper. Use a warm iron
to.attach the two sheets. Add a stririg and hang
+from the oellmg. -

Build natural sculptures. Natural sculptures are
easy and. fn to make. Have the children collect
small chunks of wood, rocks and shells. .Provide
, . . saregluesotheycanbu:.ld sculptures of all

. . kinds, shapes and sizes. ’

) -

Arrange twigs, flowers or weeds. |Encourage the
children to try their hands at ging different |
plants, weeds or branches in containers of different
sizes and shapes. '

————
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lhkingandusmgpuppets is fun.. It also gives

children. an~opportunity to be creative and learn

different things. -Children can make a wide variety

of puppets with just a few suggestions from books

or caregivers. Children can make p ts from

paper lunch sacks. These can be simple or elaborate , E )
and made with crayons, marking pens, colored paper, )
yarn or fabric. Children can make their own hand :

puppets from felt or a variety of fabrics. They

can glue or sew these together. Below are some

other kinds of puppets. After making puppets, most

children will want to perform with them. This can

be a simple, informal fun time with no need for a

stage or props. Children like to hide behind a

shelf, uptumed table or curtains draped over a  _

broomstick. School-age children enjoy making /?

puppet theaters from cardboard boxes. Caregivers, .
parents or wlunteers can make sturdier, longer- :
lasting puppet theaters from appllance or furniture
Crates.

Here are .a~few simple, fun puppets:

Tissue puppets Once children learn about tissue
ghosts the problem will be to keep them from using
all the paper tissues in sight. Begin with about
fdur cotton balls or a wad of tissues. Wrap a
. tissue around this ball. Use a rubber band to form
« a head and hold the tissue in place. Draw eyes,
nose and mouth withh a felt-tip pen.
. - \ :
Pinger puppets Make small puppets for one or all
fingers. Use ‘construction paper to make cylinders
or cones. Decorate with felt-tip marking pens,
yarn or paint. Use cardboard tubes to make the,
base. for animal or people puppets. °

Thumb and fist puppets You may have seen TV
comics entertain using this simple puppet. Form
one hand-into a fist.- With a ball-point pen or
felt-tip pen draw eyes, nose and upper lip below

“ the knuckle of the index finger. Draw the lower ., .
lip on the thumb., With practice, the puppet talks *
as the -thumb rroves up and down. ‘

Sock puppets Slip a’ sock over a hgnd Put the
g thumb in the heel-and fingers in the toe to form
: the puppet's mouth. Decide where to sew or glue
. . efes, nose, mouth or hair. Decorate with felt
~ bdg or yarn. -

=93~ : o




.

MAKE CREATIVE DRAMA A REGULAR
PART OF YOUR PROGRAM . :

Creative drama is not putting on a play for an
audience. It is putting ideas and feelings into
physical action. Creative drama is not to enter-

- tain but to help children understand and experience
events and feelings using few or no words to express
themselves. A space ard time for creative drama

- - allows for trying out different ways of feeling,
moving and acting without fear of being judged
wrong or silly. Creative drama encourages and _
rewards imagination and feeling - qualities adults
often neglect in favor of mertal achievements.

Creative drama is cooperative, not competitive. )

Children work together for a successful outcome.

Creative drama is child's play. Caregivers can

learn to relax with a group of children and lead

» them through fun( sometmes exciting, creative
drana expenenc&s. .

Al
>

Follow these suggestions for creative drama:

Warming up is first. Always\have a short warm-up
time. Try stretching and relaxation games. The
children can pretend to be melting ice cream cones.
R . They slowly sink to the floor and lie there in a
. gquiet puddle. They can be Sleeping giants who wake -
: r up and stretch without making a sound. Experiment.
Find what works best with the children.

Using a signaZ heZps. Use a signal such as a loud
bang on a drum or tambourine. Expect the children
T to freeze and wait for directions when they hear
~ ' that sound. This makes it easier to change the
~ pace. For example, if the children are being
silly, you can help them. OneMway is to stop them
A4 andaskthemtodothesan‘ethmgagam but in
. slow motion.
o
Acting alone is easigst. Tell a story or read a
., poem while each child goes through the actions

- Suggested. Ask to pretend they are puppets. \
They can act out’ n activities lJ.ke brushmg :
teeth, putting on®¥hoes or eating an ické cream

wcone. Have them act out feelings. o -

)




INCLUDE MOVEMENT ACTIVITIES

" Movement and creative drama have a lot in common.

So dn't worry about keeping the two activities

separate.

There ghould be lots of drama in move-

ment and lots of movement in drama. Movement
activities are good because the children must
concentrate on how to use and move their bodies. .
This helps them to learn about -their bodies, minds .

and feelings.
activities.

Sound will accompany most movement
Rhythms for moving may come from

snapping fingers, clapping hands or tapping feet. . .
Careglvers and children can use tambourines, drums,

pianos, guitars or autoharps. With records and

tapes there are endless choices for setting a.

variety of tempos or moods. Plan for different

kinds of movement activitiés. Use some activities N
that follow definite patterns for noving, suwch as

folk dancing, rope jumping and clapping games.

Also include activities $6 that the children feel

free to invent their own movements. }

_

4]

Hgre are some ways to encourage creative movement:

Help the children get ready to mové. A short
period to relax and to develop concentration is
needed before beginning. Try this. Have each
child find a spot on ‘the floor. They are puppets.
Each child relaxes and waits for you before moving.
You pull an imagindry string to lift an amm, a head
or a leg. Point to.different parts of the body for
fun and a challenge. Try to find a variety of
warm-up games or make up your own.

Provide-different ideas to suggest movements. TO
get the children to use their bodies, you might
suggest something such as, "Catch that mosquito”

-

flying around you." (pause) "He's on your shoulder."

(pause) "He's on your left toe." (pause) "He's on
your right ear." Have the children blow pretend
b es and catch them. They can be cats chasing
mice \'The children can help you dream up new
suggestions.

Add props for fun. BAdd feathers, balloons, scarves,
hoops or balls to movement'activities. ILet the

children see how long they can keep feathers in the .

air by blowing on them. Put on a record and ask
them to hit balloons while keeping the beat of the
music. Play some dramatic music and let them have
scarves or hoops to add to the dances which they
invent.

-95-
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\ ' MAKE MUSIC FUN FOR ALL e

Music belongs i the center program. In the last
chapter we talked about providing real music experi- g -
ences for those children with a strong interest and A .7 .~
skills in this area. Your center may not be able. "
to afford a separate music room and quality J.nstnmehts.
You still can make misic an important part, of the

. environment. A collection 6f tapes .and records

will allow the children to pick and choose‘a variety

of music. Select’ radio stations that plays d:.fferent
kinds of music. Avoid using. musie for background

After a while everyone will 7JGst "tune out”: the N
sounds. Find parents, students and loc¢al misicians

aﬁgmupswmwulwlmteertosharethelrnmsz.c . .
or skills with the chlld;en in your centér: ..Take

the children to concerts ‘and musical progran‘s when-. °

ever possible. - {x

’

&

Here are some guidelines for including music in

L you.r 3chaoZ-age progmm

,'

dren know:'and 1ikét Find out what they have
learned -at home, school and camp. School-age
children like a w1de range of songs, including

d ‘ those with flihny or tongue—tw:Lsting words. If you

dontplaYanmstrunent., 1tls easy to learn to
’ strum an autoha.rp K
- - Use ghants or famer tunes. . Ex'periment with
. * makiti§™up your own songs. 'I'hen encourage the
N children tQ & the same. If your singing voice

igsn't @l that great, chant your songs or sing them

to _simple, familiar tunes.

. Make and\use musical instruments. School-age
children can.make and use many simple musical
instruments, ‘Sand blocks, rhythm sticks, drums,

tambourines and shakers are some examples. There

are some resource books for this and other' music
act:.v:.t:.es listed on page 117. %

‘a lot of fun wrltmg, rehearsing and staging a
musical. Just keep in mind-that the‘ preparation
w1llbethemstfunandmre important than a

perfect production. , Puppets can -act out songs or

- the children's musicals. .Children can write an

original story to include songs they already know.

JJ

Havé smg-—qlongs reguZar"Zy Pick songs the chil- -

E’ncourage mugicals. School-age children can have

A
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~ SHARE THE PLEASURE OF BOOKS

Let the schools teach reading. You can provide

books in a relaxed environment for the children's -

pure enjoyment *and pleasure. You can show how _ 7 .

books are resources for new ideas or information. - ° . -

Books contain recipes for cooking, directions, for ‘ .

projects or facts about anything from dinosaurs to ®
~ rockets. Use local libraries to add to your center's - &
* collection of books and magazines for children. oo T

Sthool-age children also like adult magazines about .- ,
many subjects. They enjoy looking at pictures and T ,
reading about sports, nature, cars and notorcycles. oL N0
Ask the librarian to recommend books and magazines e s
or provide you with lists of books on certain .. - =
subjects. Look for books that give honest views of - .- .~_"" ¥
different cultures, family styles or sex roles. A LT .
list of recommended resources and books which avoid* B EAO
sexism appears on page l15. : :

%

- Here are some points to consider for helping
children to enjoy and use books: . . .

Lo E SN Plan a quiet, cozy book cormer. Find a quiet
corner for locating books. ‘A raised level or loft < -
SR is nice. Use carpeting and pillows to make it a ‘
= T3 soft and cozy spot. Put out storybooks, informa-
= r tive books and magazines. Rotate the books and
’ magazines to keep the children interested. On warm Va
; days encourage the children’ to read outside. A ‘{,
. checkout system will make the -children responsible -
for returning all reading materials. . -

Find good books to read. School-age ‘children still
enjoy having adults read to them. Read durmg
. snack or after lunch when the children are in the
' center for full days. There are many. books to
choose from, such as Charlotte’s Web, by E. B.
, - White, and The Lion, The Witch And The Wardrobe, by
C. S. Lewis. Some other titles appear on page 116.

. Suggest a book club. Some children really enjoy
. reading. Talk to a group of children about start-
: ing a bodk club. Ask for suggestions. ™ They might

make a wall chart to record names and books read.
They could draw pictures about favorite books and
hang them in a special place. They could make
bookmarks or badges to give as prizes, for reading a -
certain number of books. Once the children get ’
interested, they will have many ideas about setting
up, naming and running a book club. »

P 1 LI




._Television has little if any place in a child care

' -the few commercial shows made especially for,children.

USE TELEVIS SELY, IF AT ALL .

program. There should be so many interesting .-

things to do that the children have no time of

degire to'watch TV. Children learn best by doing.

Children sitting in front of a TV set are passive,

not active. The commercials on television present

a view of life that may conflict with family values.

Life is more than buying material things, having . 4
fmahdwirming],oy}abyusingtherightsoapqr -
driving a fancy car. Too-many, programs have ‘ ’
violent themes or feature fighting and- shootouts. '
In centers it is tempting to, tium-on the TV in the

late afterncon when both children and-caregivers

are getting tired. However, the programs aired at

this time are not always the best for children. )

The cartoons are often Jloud and full of running and
hitting. They include little that is- thoughtful or
positive. The reruns usually are shows which were )
made originally for adults. Select programs with )
care. ILook for educational television shows and-

Television belongs in the center environment only
when it is.used wj;hsely_ and with great care.

[P

b
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't n ‘

»

. Here are some guidelines for using televistion:

View TV with the children. If you tum on a TV - 3
- program, watch it with the children.’ This way you
’ can talk about or explain any events or meanings
. that the children might not understand. Watch for
strong: reactions and talk about what's happening to,
that child right then. T :

2 1Y

. Set time limits. Let the children know in’ advance
¥ . exactly what they,can watch and for how long.
Children should only-watch a specific program

W? a specific period of time.

Talk about shows before and after viewing. : Help
prepare the children for a special program. Talk
about what they can expect to see and Sugges® some
particuiar things to watch for. Make watching a
show meaningful. 'Have follow-yp activities. ~This
might be singing the same songs just heard, ing
,\ about a' story or'planning a related projectk .o

Learn about television and children. For inébqna- L
.« -, * tion and publications about TV and its effect on
¢ children write: Acti¢n For Children's Television, -
’ + +46 Austin Street, Newtonville,”MA 02160."
~98-




KEEP SOME- SIMPLE GAMES IN MIND o

Successful caregivers-know a variety of games and ——

FE ”‘?&’ctivitiwthat ildren can do with very few or no ' .

props or equipment. These games are useful at the
end of a long day, between activities or on the bus
onthewaybacki:othecenterafterafleld trip.

A song, chant or game can lift everyone's spirits. - -
You will find ‘that many of the sinple, old-fashioned o
games you used to play are still popular with ’
children. ' .
. / "
Change games to fzt the ages, «interests or numbes o
in any group: -, _— .
Twenty questions , Whoever is "it" picks an item
that is within the area. The rest of the group
asks questions that require yes or no answers. .
. Whoever quesses the object becomes "it." -If no one
g '_has guessed the object by the time 20 questions Lo

have_heen asked, the person being quest:.oned names .

’ - the object and gets another turn. At first, children w
- will- guess wildly. You can show how to ask ques-
) " tions that reveal clues, Suchas: Is if.an animal?,

A vegetable? A mineral? Is it large? ' Does it . | e
‘ o move? e .

. T N L M o N b )
\\?;"4 T Gosgip = The group sits in a circle. One child is - o

. picked to whisper a secret into the ear of the
, ) _child sitting to the left. The secret is passed . L
< "around the circle in this manner. The last child - ‘
to receive the. secret says it aloud. This is when
-the fun begins. Usually the twisted words and -
‘meaning of the original secret will start everybne

laughmg. AR - o

v _ Name gcmxes To play this game, all the children™”
wad s ¢ slap the tops of their legs twice, clap their hands
+" “twice andthensnap first one finger and then the .
*«+ other in an’ even, steady beat. Along with the -

“  + firgt finger snap, the child'who is "it" says his. o
or. her name. .Then with the second snap, the child s
names another. With everyone keeping up the rhythm, -« & °
> . the next child slaps, claps, snaps and repeats the

- naxm.ng process. The triek is to keep- the rhythm "
*s . goa.ng and sdy each name along with a snap o

Secﬁ t Zanguages Secret languages can be fun but:. |«
j “such-as, Dack dand Dill dent dup. dee dill. N
o vp backwards is great fun for school-age
* . chlldreh. ' Banana becomes anzar-ab. Or change the
- L . normal-letter sound in a word such as rah-kee ,
' . i 3 mstead of rake. ~ . AL AT
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' - USE.EVEWDAY'B'III‘JGS'IOCREAIEMEI@T

" , There is so much in the everyday world that children J
‘want to know about. Their interests are so varied. 7
' * They have so many questions about the world around
o them. They want to know about money and telling
time. They want to know how -things work. They . .
want to know how their bodies work. They like .
. activities using their senses of taste, touch and ’
smell. They are interested in the changing seasons
. and keeping track of the temperature. They like to
- . repeat simple experiments. ZFhey like finding -
) answers to.questions., What happens when you mix
soda and vinegar? What happens when you shake oil
. ' and water? What happens when you stir dirt into
- water? Caregivers have countless opportunities to’
help school-age children dkplore their interests.
. p—

-

-

Encourage the many interests of school-age ehildren:

Simple Ztems spark interest. Some items for .
school-age children might fnclude: prisms, magnets, °
N . iron filings, rulers, yardsticks, tape measures,
) ) thermometers, scales, kaleidoscopes, batteries,
- flashlights, electric bells, stethoscopes, timers,
.o .pulleys, gears, clocks, measuring spoons and cups,
pints and quarts, calendars, maps, globes and
magnifying glasses. s

Collections are popular. School-age children
usually have a passion for collecting. Expect
collections of bird nests, shells, rocks, baseball
cards, toys, stamps and insects. Encourage this
activity. “The childrenh may be learning,about the
items being collected. They may be learning
classifying and comparing as they sort,
arrange and rearrange their collections.

Set up simple experiments. Why is the wet

. ~ early in the morning but not in the afternoon? .

. b Show how evaporation works. Use a saucer, a glass
and a narrow-mouthed-bottle. Put equal-amsurits of
water in each container. Which container is empty
first? where did the water qo? - .

» Use daily events to casually introduce information.
A child is moving away. Locate the child's new

N ) ‘ home on the map. How long will it take to travel °

. there? What are all the ways of getting there?
How long doed each way take? What will it be like
there? How do we find out? -

-1607
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SURROUND THE CHITDREN WITH GROWING THINGS

There are many poséibilities £or different approaches
and gardening projects. Pick those things which

interest you the most to share with the children. . s 5 =
Listen to their questions and try to follow up on PN /S SN
their interests as well. You might want to explore el /w,;-,rliﬁ.{:j?.,_/
the value of earthworms. This can lead to making ‘r_-" T i
and watching an earthworm farm in a large glass . e

. jar. The condition and preparation of the soil —— ,
might lead to collecting the center's vegetable = o —— -
wastes for a compost heap. -Gardening might lead, to AN
the study of birds and insects, The children could o

learn to identify both harmful and helpful insects.
Organic gardening suppliers will fill orders for
insects such as praying mantis and ladybugs. Don't
let lack of outdoor growing space be an excuse for
not including growing things in your school-age ’ . N
environment. You can plant seeds and grow things :
in pots,-dishpans, kitty litter pans, discarded i
anmunition cases, sandboxes and empty milk cartons. :
Share the miracle of growth with*the children by .
watching seeds and beans sprout. Then enjoy these .
“by eating them raw, making salads or using in | ,
+ pooking projects.: " ’
’ e
Here, are some hints to help you plan projects with
growing .things: ’ . -

Plant mini-gardens. Cut tops off carrots, turnips,

\ " beets or pineapples. \put the tops in dishes of
water and watch them . Sprinkle grass or .
birdseed on a danp,gponge or blotter paper in a pie
pan.

Sprout seeds in a War. Use one tablespoon of

, alfalfa seeds for each quart jar. "-It helps to mix
in, a few larger seeds such as lentils. Soak the,
seeds overnight; drain well. Stretch cheesecloth'
or a fine screen over the jar and secure with a .
rubber band. Set the jar in a warm spot in indi-
rect light. Rinse the seeds with warm water twice
a day, draining well. The seeds will sprout in .
four or five days.

Try experiments. Compare what happens to plants
b4 grown in the light and the dark. Show how leawves
and stems always grow upwards. Fill a jar with ~
cotton balls. Put bean seeds between the dlass and
the cotton. Keep the cotton moist so the seeds
will sprout and grow.' Make sure the 1id is on
tight. After'a few days, turn the jar upside down.
The children can see the roots change direction.

- " -101- ~
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-use real tools, not toys, that produce results.

“

Woodwork:.ng ig a popular year-round activity. It
can be done both indoors and out. Indoors or out, -

Saws, for example, should be sharp. Have a special
storage area for tools. /A box or shed which can be
locked provides a safe place for woodworking tools.

Hang:.nguptoolsvmenmtmusehelpstokeepman
in good condition.  Pegboards with painted outlines

" of tools in their assigned spots work best. Keep . " v

all small items like clamps in labeled containers

in the same areas. Show the children how to use
tools. Teach them to grasp a hammer near the end +
of the handle, not close to the head. .Then demon-
strate how to.strike a nail sharply. For pulling
out nails, let thein see how a block of wood under
the hammerhead prevents nails from bending. Empha~
size the importance of caring for tools. They
belong in a dry place. Saws. should.be sharpened’ , .
regularly Hammerheads should be secure. :

>
.
, ) .

. .

S ! - - ~ A

. - ¢
N

s

Make woodworkmg a fun part of your program:

)

Make sure safety comes first. Discuss safety ryles

and how tools are used safely. Show the children
- that hammerswvare not to be’'raised above the:.r

- heads. Keep a first-aid kit handy. -

) Suggeat don 't ‘(:eZZ what to do. Hélp a child who
e Wants to build an airplane this way. “Talk about
' basic design and how airplanes work. Ask the child’
to draw a pattemn. Then the chzld chooses wood and
- tools. A box with the child's name is good for
A . ’ storing projects. th.ch take more than one day.

: Encourage children to,build useful items. Suggest
' .~ simple products that the children can make which
‘ will be useful additions to the center environment.

These might include ringtoss stands, a puppet
‘theater or simple dollhouse ‘ .,

- = : - - . Let the children make minor repawa 'I'he children
can practice their skills on repairs around the
“center. They can sand rough wooden blocks. They
~can pound in loose nails. They can glue and clanp

~ broken items. ' '

Plan related field trips. Take the children to
- visit cabinet shops, furniture factories, lumber
mllls, hardware stores or building sites.

. [ -102- -
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‘MKEMAMPARI‘&”DEW

Children benefit from and truly enjoy cooking

activities. Involve the children.in preparing Y
. snacks and cboking projects as much as possible., / K
You can use these experiences for all kinds of , P ../
+ purposes. ' These might include teachirg new words, ] 3
arithmetid, measurement, basic science and matrition. (\f )
Most of all, -enjoy the pleasure the children feel N

in planning, preparing, serving and then eating -
8nacks and meals. Select foods to be prepared ' g
carefully. Try to use recipes that call for whole @6\" =
grain flours. Avt‘l using refined sugar. “Experi- )
ment with preparing and serving lots of vegetables ..
, and fruits in new and different ways. You and_the - ‘ )
children will discover many recipes and ways to .
enjoy eating healthful foods. School-age children .- .
can participate in all the different stages of
” cooking.’ They can help choose re¢ipes, figure A ’
. costs and shop for indgredients. They can prepare
andservethefood,aswellasmanagecleanmgup‘
afterwards. Careful handwashing and s:.ngle—se.rvmg
Xecipes reduce health risks. See page 117 for
suggested cookbooks.

- . * -

Try to make cooking e&:pemlences meaningful :

Help children learn new words. Use the proper
terms so the children can learn words like grater,

, n strainer or sieve. They can learn what it means to
. fold, whip, simmer or garmsh S ’

. ~ Let children help pZan snacks and meals. While
. wplanning snacks and meals, children can learn good
nutrition and health information. They can learn
. e about food groups, vitamins and minerals. Encour-
age the pleasures ¢of eating by suggesting ways to
arrange food by color, texture and taste for
' sat.lsfylng results.
E’ncourage recipe pmgecta. Children can have fun
writing & cookbook or preparing a rec:Lpe file.
- - might- want to include favorite recipes of R
‘ . their parents. They can write a short hJ.story or
make, spec:.a.l drawings to decorate each recipe.

« Plan pwmcs and cookouts. Take advantage of the
long summer days to move cooking and eating aCthl"
ties outddors. Try to plan cookouts with'

o " - children at the center or in nearby parks.

—

[ . ’
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Fruits: .

apple wedges

_ @pplesauce*

" bananas
melon chunks
pineapple tidbits
orange wedges

. peach slices
papayas
Itanwsa
‘fresh berries
fruit salad
rolded salad*

Meats/Proteins

assorted nuts 7
purpkin seeds

sunflower seeds

peanut butter balls
honey-nut balls*
"tuna fish

meatbdlls”,

”,

Dairy:

cheese :

cream cheese

cottage cheese -~ add fruit

or vegetables

eggs - scrambled, deviled
' or egg salad sandwich

yogurt - freeze for fun
~yogurt vegetable dip*

yogurt fruit dip*

Eélow are scme suggestions for snacks and cooking projects. ILet the chil-
dren participate in preparing and serving food and snacks as often as
possible.- You will find recipes for the starred items on the next page.

Vegetables:

bean sprouts

alfalfa and assorted sprouts

cabbage leaves ]

bunps on a log* .

carrot sticks - put olives 'on end

celery sticks - stuff with cream
cheese )

green pepper slices

radishes '

kohlrabi .

zucchini

vegetable soup o

Breads/cereals:

sandwiches, assorted

crackers (whole grain)

applesauce cake*,

granola

muffins

bagels and cream cheese

popcorn

whole grain toast w1th peanut |
butter, cream cheese or cheese

pancakes - serve with peanut
butter, applesauce and raisins

. Beverages:
water
unsweetened fruit 3u1ces
milk
€gg nog
almond milk . . .

»
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EASY RECIPES FOR SNACKS ) '

APPLESAUCE

Cut apples in quarters. Ieave skins
on. 2Add 1/2" of water to pot. Bring
to boil. Cover and cook slowly for
20 to 30 minutes or until soft. Add
honey to taste. Force through a food
mill or sieve. Serve warm.or cold.
Variation: Add cinnamon.

BUMPS ON A LOG

Wash celery and cut into serving
size pieces. Fill each stalk with
peanut butter. Place rdisins in
a row on top of the peanut butter.

APPLESAUCE CAKE

Miz well with a wooden spoon:
1/2 cup oil |

1 cup mdlasses

1 egg @

3/4 cup raisins i

1/2 cup chopped nuts

Add: ’ .

2 cups whole wheat flour

1/4 cup wheat germ .

1 teaspoon baking powder

1 teaspoon cinnamon

Make 12 cupcakes or cne 9" loaf.

| Bake 4t 350° for 40 to 45

minutes. Frost with cream cheese.

MOLDED SALAD

Soften for § minutes: 1 table-
spoon unflavored gelatin in 1/2
cup co0ld juice.*
Heat slowly over burner
until gelatin is dissdlved and
add: 1 cup chilled pineapple,
grapefruit or apple juice; pinch
of .salt; and 1/4 cup fresh lemon
or lime juice.
Stir well and chill until gelatin
begins to set. Add 1 1/2 cups
of any fruit or fruits in com-
bination.

*use pmeapple, grapefruit,
apple juice or unsweetened apn-

Lcot, orange, grape or berry juice.

YOGURT VEGETABLE DIP

1 cup of plain yogurt
1 tablespoon. powdered onion soup

1 mix

1 teaspoori dill weed

Mix together and let stand in
refrigerator to blend flavors.
Increase or decrease amount of
onion soup mix and dill weed to

Isuit individual taste.
RY

L4

[4

_HONEY-NUT BALLS

Mixz:

1 cup sunflower seeds.

1 cup carob powder or cocoa

1 cup old-fashioned peanut butter.
1 cup honey

Shape the candy into small balls.
Roll candy balls in sesame seeds
to coat. Chill until firm.

YOGURT FRUIT DIP

2dd 2 tablespotns undiluted
orange concentrate to 1 cup plain
yogurt. Use as dip for apple
wedges, pineapple tidbits, banana
slices and other fruit.

Experiment with different fruit-
flavored yogurts to find your

favorite.

."‘) ENJOY!

4]
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” CHKIKYOURCREATIVITYANDSKILLWI’IHMAT]%RIAIS

Remember, when we talk about school-age environments that

A!»H{'j‘) includes the people there. What caregivers do and how they
‘\_‘% - do it is important. Caring for children is both fun and hard
O work., Experience and skill make it more fun and less work.

i [ Use this last checklist to discover your own strengths. Pick
any item that you don't check as a place to .begin improving
your skills as a caregiver.

I learn fyom watching the children to see what they like to do.
I_ggggest' new or different ways to repeat favorite things.

I have sore skills, talents or know-how which I can share with the
children. . .

v
~

¢ 1]
I show by my example how to solve problems in more than one way.

I know songs, chants, rhymes, stories and games to share with the chil-
dren so they have fun and enjoy each day.

I encourage the children to make up and share théir own poems, jokes,
songs and stories. . '

I txy to make the environment interesting and involve the children in
caring for plants, younger children and pets, if allowed.

I know both group arkd individual activities that most school-age chil-
dren can and like to do. ' '

I try to include a wide variety of materials. and resources to encourage
all kinds of projects from woodworking to cocking to movement.

. t
Projects and activities are selected on the basis of the children's
interests and choices. : !

I always try to involve the children in all activities from beginning *
to end or from planning to cleaning up. : '

} I am élways looking for materials or new ideas to use with the children
in my care. I use books, magazines, other caredivers and my director
as resources. .,

I suggest artst and crafts projects that the children will enjoy instead
of trying to create products that will please the parents. ’

I look at and talk about the books and pictures in the center with X
the children. We lock at how these treat differences in families, sex,
cultures and disabilities. - :

If I turn on the TV, I dg"so for a specific program or limited time and
" watch with the children. . ) ‘ ‘ a




_ FINDING RESOURCES
" TO SUPPORT .
' _CAREGIVING

N




r ¥ ‘ .

LEARN THE ART OF SCROUNGING

.Alacaxegiverywwillfindleamingtheartof . o
) scrounging a big help. Once you get the habit, you - \
.+ always will be on the lockout for materials that
can be used by the children in your center. Same
> caregivers even get a sense of satisfaction as they
. discover differgxt or original uses for other peo-
.ple's cast-offs. For example, junk mail, old
‘catalogs, magazines and newspapers are good for
cutting activities or art projects. Leaming to
‘ask for materials is basic to the art of scrounging. ‘
when others learn you work in a child care center,
'ofthheyaregladtotnveyouhauavaythej:
surplus materials or outdated supplies. Scrap
lumber, fabric,-packing crates or materials, paint,
wallpaper, carpeting and plants are just a few of
the things you might uncover. Remember, local
public libraries are good sources for books, films,
records and other materials. . '
. Ay ’

A

- ; Here are some suggestions to help you get started
finding and collecting materials:

’ Find out what ie available locally. There probably

' 7 are.sources for surplus or donated materials on the
vy . installation where your center is located. Find
/ out about these sources for free materials as

4 outlined in the director's Administrative Guidebook.

Collect and save pictures and ideas. You may want
to collect good ideas and pictures for use with the
childten. Scme caregivers make and use their own
personal idea notebooks. A three-ring binder
allows you to add pages and reorganize as you

/ choose. Divide your notebook into sections such as

! group games, woodworking, poems, movement and art. ,
You can protect and reuse your favorite pictures.
Mount on cardboard and cover with clear, self- i
sticking plastic. This is also a good way to ™~
protect and reuse things such as poems or craft

1 ’
" Look for resources. There are publications which
list sources of free and inexpensive materials.
Two examples include Free And Inexpensive Learming
- Materials. Write for price to the Office of Educa-

tional Services, FsI, Peabody College for Teachers,

i Nashville, Tennessee 37203. Robert Monohan's Free

| And Inexpensive Materials For Preschool And Early

‘ Childhood is available from Fearon Publishers,

) Inc., 6 Davis Drive, Belmont, California 94002.
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. FIND AND USE BOOKS AND RESOURCES

* Below are some suggested resources to increase your mde.rstandmg of school-
age children and help you plan and manage effective child care programs ‘for
them.

Day Care For School-Agers edited by Gayle Browne and issued by the Texas
Department of Human Resources. (For more information about the guide and
short slide shows which complement the guide, write to:  Development Mate-
rials, Child Development Programs 529-0, Texas Departrer{t of Human Resources,
~John ‘H. Regan Building, Austm, TX 78701.) }

This is a large, loose-leaf book full of good program ideas, useful
blbllographles, suggested equipment, management tips and envn.ronmental
designs. It is loaded with background information and project ideas °
for caregivers, mcludmg such topics a$ food, physical skills, science
and nature, music and"creative drama. The nature projects feature
plants and creatures of the Southwest. .

School's Out! Group Day/Care For The School Age Child by Elizabeth Prescott -
and Cynthia Milich. Pasadena, California: Pacific Oaks College, 1974.

This is a good book for directors and program planners - those r&spons:.ble
for establishing the total school-age program.

Activities For SchaoZ-Age Child Card by Rosalie Blau, et al. Washmg'éon,
DC: National Association for the Education of Young Children, 1977.

It is not thick, but this book has 15 chapte.rs which careglve.rs,,mll
- find very useful. Suggestions for each activity include planning the
environment, equipment or materials lists, topics to talk about with
children and ideas to try. _ '
Setence On A Shoestring by Herb Strongin. Menlo Park, California: Addison
Wesley Publishing Company, 1976. \

The children learn lots about science by doing the many projects and
. experiments in this book. Photographs and clear descnptlons make this
a gocd handbook for both chlldren and caregivers. : ’

Serving SchooZ-Age Children edited by Donald J. Cohen, et al. Washington,
DC: DHEW Publlcatlon No. (OCD 73-34), Office of Child Development, 1972.

This book presents both child development information and program ideas .
for school-age children. The text is easy to read, and the appendix
lists useful resources and publications.




s

Day C’are For School-Age Gkildren: Summer by B. Osteen and M. Peterson.
Chapel Hill, North Carolina: DC/TATS, University of North Carolina, 1979.

This color slide pr&sentatlon shows how to develop a summer school~-age
program and act1v1t1&s to useﬁ

PZaygrounds For Free by Paul Hogan Cambrldge, Massachusetts: The MIT

~

Press, 1974. _ REN
4 \/Jl .

Plan and build a fun, challenging outdoor play environment with the
help of this'book. It includes plans, phot'ographs, directions and
‘descriptions of play areas and equipment. .

-

' Planning For Play by Lady Allen of Hurtwood. Cambridge, Massachusetts The

%

MIT- Press, 1968.

The photographs of real children at play in some play yards of outstand-
ing des:.gn are very interesting.’ The text is very techmical. The
chapter .on adventure playgrounds explores this approach to play
A
C’h’;ldren 8 PZay And PZaygrounda by Joe L. Frost and Barrv L. Kleln Bostqn
Allyn & Bacon, Inc., 1979. ‘ BT R .

N ¢

This bgok is for planners’ and designers; but the many pbotographs ,

communicate the book's mesgage clearly. There-a¥e Iots of creative,
3‘ safe ways ¥ design a play space for chlldren. The photographs

and children's farmlike play envn:onments are J.nsplrlng ‘ '
The Child From Five To Ten (1977) and Youth - The Years From Ten To Swteen
. (1956) by Arnold Gesell, et al. NewﬁY\ork Harper & Raw Publlshers .

r These two books detall the’growth and development of. chlldren There
is a lot of useful infornfition. Remember, no child will fit. each age
| description exactly, but these books present a good overall ‘picture of
children's: growth and behav10rs .
J ' ‘
100 Ways To Enhance Ser-C’oncept In The C’Zasaroom by Jack Canfleld and,
Harold C. Wells. Englewog‘d Cliffs, Jersey Prentice-Hall, Ingc., 1976.
\ ¢
Although written for classroom teachers, most of the activities described
are good for -the less-structured child care setting. These are fun
activities that help children feel good about themselves and think
about their strong points o .

’

-

-
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Natum Activities For Early Chzldhood by Janet Nickelsl?urg Men}o Park,
California: Addison Wesley Publ:.slung Company, 1976.

‘ . Even though the title says Early Childhood, t.hJ.s book w:.ll help you

- ' make outdoor experiences meaningful and fun for your school-age chil-

. . drén, Eachchaptqfhasasmrtsmmaryofusefulmfomatiomsuggested‘

. activities, lists of helpful materials, new words to know and suagested
booksonthesubjectforbothadultsandduldxen

Smps And Snails ‘And Valnut Whales ' Nature,Craft For Chzldren by Phyllis )
Fiarotta (with Noel Fiarotta). New York: wOrkman Publ:.shmg Company ,
19750 Tt T — ‘

Ybuandthechlldrencanusetha.sbooktogetldeas forcraftsand

_nature projects. Always encourage the ch:.ldren to change and crea,te

thelr ;mn orlgmal items. - o
- Books For Kids About Movmg by Lynette Tandy. The Bekins Company, 1335
South Flgueron S’creet, 1os Angeles, Cal:.forma 90015

S . * This booklet lists 30 childrén's books. whmch deal with the subject of

e moting. Helpful information about the listed books includes reading .

5T, ] level, story outline and approximate age and sex of the main characters

and desm:lpt.lon of J.llustratlons

— v ’ e -
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FIND SOURCES FOR COOPERATIVE GAMES 4

Iaemaz;eébuebbokstohelp@umﬂerstandﬂ)einportameofgmmtrmf
¥ stress cooperation. You will find basic gndelmes for many games, as well
as' learn how to make up your own games. \

_:»  Cooperative Sports And Games.Book, by Terry Orlick. New York: Pantheon
"~ Books, 1978. - .
Subtitled Challenge Without Competition, this book gives over 100 new
games based on cooperation, not campetition, Also included are
~—~  cooperative games played around the world and games designed- for special
education classes. Available in both hardcover and paperback.

Learning Through Noncompetitive Activities And Play, by Bill and Delores
Michaelis. Palo Alto, California: Learning Handbooks, 530 University
Avenue 94301. S Y
. This book tells how to direct imaginative, cooperation-building games

and projects to help children feel good about themselves and learn

academjc skills. Most games take“little preparation or equipment.

(paperback). .
For The Fun Of It: Selected Cooperative.Games For Children And Adults, |
by Marta Harrison and the Non Violence and Children Program. Philadelphia, |
Pennsylvania: Non Violence and Children, Friends Peace Committee, 1515
Cherry Street 19102,. ) - )

This will give you more games in whi¢h nobody loses: Published in’ |
) 1975, - ;
- - gl |

°

\

-

All Together: A Manual bf‘ Cooperative C)amea, by :[he6 F. Lentz and Ruth
Cornelius. St. Iouis, Missouri: Peace Research Laboratory, 6251 San Bonita
63105. . :

This mé.nual, publis}{ed in 1950, has .additional cooperative games.
v v, .
Cooperative Games: For Indoors And out, by Jim Deacove. Perth Ontario,
) : Family Pastimes, RR #4 K7H 3C6.
More cooperative games. This manual was published in 1974..

The New Games Béoke, by Ardrew Fluedelman (\Ffd/) . San Francisco, California:
New Games Foundation, P. O. Bex 7901 94120." _

Scrie of the Yames are cooperative, some are not. The book includes

60 games for 2 to 200 pecple, with emphasid on having fun. (paperback) *

v




HELP CHILDREN UNDERSTAND DISABILITIES "

T
k]

Here are some sources of information for television t.apes which you could
use with school-age children to get them thinking and talkmg about dis-

[ 3

‘/ abled childten and aduilts: ;

Short films from Z00M, including "It's Harder For Patrick," "Nobody d
" Treats Me Different," “Messages By Hand" and "Finding My Way." Write
about purchase or rental tQ Films, Inc., 111 Wilmette Avenue, Wilmette,

IL 60091. . v
"Feeling Free" . Sesame Street
Workshop On Children's Awareness . Children's Television Workshop
© 22 Hilliard Street 1 Lincoln Plaza
Cambridge, MA 02138 - New York, NY 10023 ~ f
Z00M ) ' . Mr. Roger's Neighborhood
c/o GBH Educational Foundation . c/o WORD
125 Western Avenue 4802 Fifth Avenue T
Boston, MA 02134 Pittsburgh, PA 15213

The International Association of Parents of the Deaf, Silver Springs,
Maryland, sells a reasonably priced poster, ABC Poster In Manual Englisgh.

A BOOK ABOUT DISABILITIES FOR CARE'GIVERS <°
Barnes, Ellen, et al. #hat's The szference Teaching) Positive Attitudes
Toward People With Disabilities. Syracuse, New. York: |, Policy
Press, 1978. l |

SOME BOOKS ABOUT DISABILITIES FOR CHILDRBN: . W -
Keller, Helen. The Story Of My Life. New York: ‘Doubleday, 1954.

o —
! Davidson, Margaret.: Helen Keller. New York: Scholastic Book Serv:.ce,

.+ 1969. oy )
- »
Adams, Barbara with photographs by James Stanfield. ILike It Is: Facts
i And Feelings About Handicaps From Kz,ds Who Know. New York: Walker ‘
and Company, 1979. - . . . >
Keats, Ezra.Jack. Apartment 3. New York: MacMillan Publishing C(\?mpany,
1971. ~ :

-~

Kraus, R. Leo The Late Bloomer. New York: E. P. Dltton, 1973.
Forrai, Maria & Arders, Rebecca. 4 Look At MentaZ Retardatwn Mi.nne—
apolls, Minhesota: Lerner Publlcatlons Company, 1976.

Gelfand, Ravina & Patterson, Letha. They Wouldn't Quit: Stories Of
ngéicapped People. Minneapolis, Minnesota: Lerher Publications '

7 1962.
\
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USE, RESOURCES FOR SEX~FOLE DEVELOPMENT
mm—smmmmmsmnsooxs

g

For mltl—cultural sex educatlon ccn'bmed with educatlon against sexisn:

¢ Gordon, Sol. Girls Are Girls And Boys Are” Boys: So What's The Differ-
ence? Fayetteville, NY: Ed-U Press, Inc., 1979. : )

" To provide a different view of things:

MS. MAGAZINE. Each month this magazine prints a non-sexist story in
its section, Stories For Free Children.

WOMANSPORTS. This national publication features women in sports to
offset the mostly-male sports -madazines. .

Men In The Nurturing Role. A set of eight black-and-white photos of

’ rmen caring for infants and young children. Send 25 cents for catalog:
Children's Book and Music Center, 5373 W. PJ.co Boulevard, Los Angeles,
California 90019.

Write ;:he Non-Sexists Child Development Project of the Vbﬁen’s Action Alliance,
. .r 370 Iemgton Avenue, New York, NY. 10017, for a free catalog of
matenals, J.ncludmg

Our Conmumty HeZpers Play People, My FamZy Play People, Play Scenes
Lotto,” Community Careers Flannel Board, Resource Photos of Men In The
Nurturing Role and People At Work Photos.

Non-Sexist Education For Young Children: A Practical Guide, by Barbar
‘ Sprung. New York, NY: Citation Press, 1975.

For some excellent non-sexist chJ.ldren s books and adult materials, write
for a catalog: ’

Iollipop Power, Inc., P. O. Box 1171, Chapel Hill, NC 27514.

For pictures of women and men in various jobs, inquire about th& packet, People
At Work: Change Fo ildren, 2558 Mission Street, Room 226, San Francisco,
Ca 94110. S ’ .

For an account of telev;lsz.on and sexism, send 50 cents and a self-addressed

business envelope for Lit Muffet Eights Back: Feminists On Children's
Media, P. O. Box 4315, Central Station, New York, NY 10010. -

Look for the album, Free To Be You And Me in local stores or order by mail:
Ms. Foundation for Women, MS. Magazine, 370 Lexington Avenue, New York, NY
10017. Released by Bell Records (Dl ion of Columbia Pictures Industries,
Inc.) 1776 Broadway, New York, NY

-
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Hoban, R. mBedtune For Frances, Harper & Fow, 1970.._

QOLLECT BOOKS TO READ ALQUD |

Although the school-age children in your center are probably reading on
their own, they still enjoy hearing adults read. The Seuss books, for
example, are more fun when read aloud with rhythm and emphasis. Below is .
ahstquooksthathaveproventobefavontesofnanycmldmnand ,
adults alike. Different groups of children have different interests and |
their favorites wilil vary. Some of the books below are just one in a :
series. If your children love Ramona, Frances or Nate the Great, look for
other bocks featuring these characters.

Blume, J. ZTales Of A Fourth Grade Notizing, E. P. Dutton, ‘1973. . -'l

’

Carle, E. Very.Bungry Caterpillar, Collin-World, n.d.
Cleary, B. Ramona And Her Father, Morrow, 1977. .

Conford, E. Felicia The Critie, Little, 1973.

e

 Corbett, S. Great Custard Pig Panic, Little, 1974. e

Gordon, S. Crystal Is The New Girl, Harper & Fow, 1976. \

Hicks, C. Marvelous Imventions Of Alvin Fernald, Holt, Rinehart & Winston,
1960. T

~——

tLawson, R. Rabbit Hill, Viking Press, 1944. -

Lobel, A. Frog And‘ Toad Are Friends, Harper & Rzl, 1970.

s

Mayer, M. .Professor Wormbog In Search For The Zipperwmp-A-Zoo, Goldén Press,”

1976.

, McDexrmott, G. Ananst The Spider, Penguin, 1977. .
( .

Minarik, E. H. Little Bear, Harper & Row, 1957. Bt

Morey, W. Gentle -Ben and Kavik The Wolf Dog, E. P. Dutton, 1965,

Phélps, E. J. Tatterhood And Other Tales, Feminist Press, 1978.

Prelutsky, J. Snopp On The Sidewalk And Other Poems, Greerwillow, 1977.°

. Seldon, G. Cricket In Times Square, Ariel, 1960.

NZ

Sharmat, M. ' Nate The Great Goes Undercover, Coward, 1974. .
Warner, G. Boxcar Children, A. Whitman,  n.d. "V .

»
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4 : TRY THESE SUGGESTED QOOKBOOKS

The Roddle Cookbodk by Nancy Albright. Ewmaus, PA Rodale, 1973.

‘ﬁus book includes, lots of recipes us:.ng natural foo@s nutritional
“content of foods listed, food substltut.lon table (honey for sugar) and

¢ooking hints.

The Mother-Child Cookbook by Nancy Ferreira. Menlo Park, Callfonua
Pacific Coast Publishers, 1969.. M 4

Although writtef for use with preschool ‘children, this book is still
useful for school—age children. It includes "no—cooking," indoor and
* outdoor rec1pes ’ v

Cookbook For The New Age: Earth, Water, Fwe, Atr by Barbara Friedlander.
New York: Maqullaanule.shmg Conpany, .t 1972 _ .

“This is a vegetarian cockbook with J.magJ.natJ.ve rec1pes such as stuffed

— grape leaves. (Photographs by Bob Cato) ¢

S~

«— The Natural Cook's Fwst Book by Carole Getzoff New York: bDodd, Mead,
1973. v . :

'I'm:s book is written. especially for school-age children. This book
encourages seasonal cooking and the use of natural and whole grains.

Coeative Food E’xpemences Por Chzldz’en . by M. T. Goodwin and G.. Pollen.
ter For Science in the public mterest, 1779 Church, Street, Washington,
DC  20036. .

This is & resource book for nutritibn information, curriculum and
group cook:.ng acuvn.hes\

A Child's Cookbook by Thelma Haims, Bev Veltch, Gerry Wallace and Tia
Wallace. Walnut Creek, CA: Acme Press, 1976. To order write to 656 Terra
9 Califormia Drive #3, Walnut Creek, CA 94595.

.Picture and single portion recipes, along with practical information
on cooking with children ‘make this a most useful book.

Maximizing Learnin _g_From oking Experiences by Thelma Harné,‘ Marilyn
Peterson and Deborah Cry Chapel Hill, North Carolina: Frank Porter
Gr2fam Child Development Center, 1977. .

: ‘ (

This teacher's manual for 4 Child's Cookbook explores cooking with®
children. Written to be used with preschool children, contents also
usefMl for school-age.

) Cookzng And Fdting P/zth Children by O. McAfee. ACEI, 3615 Wisconsin Avenue
NW, Washington, DC 20016.

This_book eﬁlores the reasons for cooki.ng and eating with children.
, It lists group and single sexrving recipes.
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1OOK FOR MISIC RESOURCES

This is a book with photographs and easy directions to follow to create fun

. sounds: : _.
Listen, by Joy Wilt and Terre Watson. Waco, Texas: Creative Resources,
1977. ’ i - .
_ More books about instruments chiidren can make include: ' ’

Music And Instruments For Children To Make, by John Hawkinson and
Martha Faulhaber. Chicago, IL: Albert Whitman & Company, 1970. ‘

Rhythm, Music And Ingtruments To Make, by John Hawklnson and Martha
Faulhaber. Chicago, IL: Albert Whitman & Company, 1970.

Jug Bands And Handmade Music, by James Collier, ~ New York: "Grosset_; &
Dunlap, Inc.,; 1973.

—— - e =N — B .- ~ e . me— e - — - -
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.. Musica® Tustruments Recipe ‘Book and thstles And Stmngs, Elementary
> —~  Science Study, »5 Chapel Street, Newton, MA (02158.

. y N
These can) help you plan creat:.ve movement actlv:.tles

Creatufe Rhythrmc Movement For Children, by Gladys Andrews. Englewood
Cliffs, NJ: Prentice~Hall, 1954. 3

- . Creative Movement For The Developing Child, by Clare Cherry. palo ~ "
Alto, California: Fearon Publishers, 1968. .

Creatwe Movement In The Primary School, by J. Russell. New York:
Frederick A. Praeger, 1968.

Everyone has their own favorite songbooks. Here are a few sénples:

A Song Ig Born, by Beatrice and Ferrin Fraser. Beston, MA: Little,
. . Brown & Company, 1959.

Around The World In Song, by Dorothy Gordon New York: E. P. Dutton,
‘1930. J

Sing, Children, Sing Songs, Dances and Singing Games Of Many Lands And
Peoples, by Carl S. Miller. New York; Chappell & Company, Inc., 1972.

American Folk Songs For Children, by Rath Suger. New York: Doubleday
* & Company, 1950. v

These records may be available locally or send for a catalog to Environments,
Inc., P. O. Box 1348, Beaufort, South Carolina 29902.

Ramy Day Dances, Rainy Day Songs, by Patty Zeitlin and Marcia 'Berman,

AR-570 Education Activities.
Make Believe In Movement, by M. Dorey, 0500 Kimbo. *
Be A Frog, A Bird, Or A Tree, by Rachael Carr, Educational Activities.
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SEEK RESOURCES THAT MAY HELP
CHILDREN WITH SENSITIVE SUBJECTS

. a,

Use these bocks to help an individual child, not for large group dis-
cussions. Somebookstousefortal}ungaboutdeath, divorce and other -
sensitive subjects might include:

4

The Dead Bird by Margaret Wise Brown. Reddmg Massachusetts: Addison-
Wesley Publishing Campany, 1958.

This classic talls the story of a funeral for a dead bird.

The Tenth Good Thing About Barmey by Judith Viorst. New York: Atheneum,
1971.

.

This is the story of a funeral for a cat named Barney and the cycle of
life.

- Growing Time by Sandol Warburg. Boston: Houghton-Mifflin Company, 1969.
—%s—boek—lsﬂabout_leam;ng_tmcopemmmedeathofadégaﬂunder , b
standing life.¢{ . :

Annie And The 0ld One by Miska Miles. Boston: Little, Brown and Company,

1971.

. " fhis story takes place on an Indian reservation and deals with accepting
and facing old age andﬂdeath

My Grandpa Died Today by Joan Fassler. New York: Human Science Press, 1971.

' This story is about a boy's feelmgs when his grandfather dies.

Mushy Eggs by 2dams Florence. New York: G. P. Putnam and Sons, 1973.
This is the story of David, his parents' divorce, his mother's working
and his babysitter. \ ‘

Familiee Are Like That! compiled by Child Study Association of America.
New York: Thomas Y. Crwell Company, 1975. -

These ten s'cor:.es cover topics like separation, adoption, menployment,
death of relatlves, divorce aiid foster care.

I'm Moving by Martha Hickman. Nashville:: Abmgdon Press, 1974.
Aboynmstdecldewhattotakearximthastostay/behmdashe
facesa move.

I Am Adopted by Susam Lapsley. Scarsdale, New York:. Bradbury Press, 1975.
An adopted child views simple activities enjoyed by most families.

Friday Night Is Papa Nzght by Ruth Sonneborn. New York: V:_kJ.ng Press, Inc.,
1970.

Pedro only gets to see his father on weekends because of two far-way
jobs. ) ‘
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